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PREFACE 


Universalization of Elementary Education has emerged today as a major national priority in 
the Indian context. The constitutional commitment to provide free and compulsory education 
to all children upto the age of fourteen years has remained an elusive goal in these fifty years 
and continues to pose a major challenge. In a pluralistic and multifaceted social context like 
ours, the factors impeding the realization of this goal can be varied. Yet these need to be 
addressed in a consolidated way through the various intervention programmes that are being 
conceptualized and implemented in the area of elementary education. 

As a prerequisite, therefore, there is an imperative need to compile all relevant researches 
addressing different aspects of elementary education, review these and derive implications 
from them for identifying specific interventions required for attainment of the goal of 
Universalization of Elementary Education (UEE). 

This document “Universalisation of Elementary Education, (Research Trends and Educational 
Implications)” is an important effort in this direction. It attempts to place the compiled 
researches in context in a classified mode for easy reference and analyzes these to draw out 
implications, where significant, for UEE. Dr. R.D Sharma, Reader in this department, has 
very perseveringly and diligently put in untiring efforts to reach out to as many 
organizations/institutions as possible in this connection. This outcome of his efforts will, we 
hope, be of use to not only researchers but also planners and administrators. I extend my 
appreciation to Dr. Sharma for this comprehensive effort. I also thank various universities and 
organizations he visited, who extended their full cooperation and support to this work. 


Dr.VemtakauI 
Prof, and Head 
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A Word on the Document 


It is a matter of coincidence that a programme titled - A critical review of researches in 
Elementary Education in the context of UEE, has been accomplished during the 50 lh 
Anniversary of India’s Independence. The genesis of this endeavour was the outcome of a 
discussion over the approval of a programme “A study of Socio-economic, Cultural, 
Linguistic and Pedagogic factors that impede the Universalisation of Primary Education” that 
documentation of relevant researches need to be undertaken as preceding exercise for the 
better support to such study. It was argued that the researches conducted on the issues 
relating to elementary education particularly in the context of universalisation of elementary 
education in the universities, teacher training colleges and other research institutions do not 
get the publicity that is required. Consequently, good work done at various places neither 
reaches the consumer nor the institutions. School education in India is a multi-dimentional 
system. It works on a large number of factors which impinge on each other. Each factor has 

its own value and needs suitable measure for minimizing or neutralizing its adverse effect on 
schooling. 

Thus a programme to review studies relating to UEE that were accomplished in the 
past ten years (1987-96) was undertaken at the national level. In this context researches 
relating to enrolment/retention/drop-out, infrastructural facilities, cumculum development, 
classroom transactional strategies, school management and functioning, community 
participation, socio-cultural problems etc were collected from different institutions. Efforts 
were also made to avoid any kind of duplication of work with the Fifth Survey of Educational 
Research (1988-92). Though it was a very small exercise in comparison to scheduled surveys 
ofNCERT, it can be seen as a specific attempt in the context of UEE. The major difference 
between the two is that this review of the studies contains studies in education and other 
allied disciplines with more details regarding sample, conclusions and educational 
implications whereas in the fifth survey, only the titles of the studies are listed preceded by a 
consolidated picture of findings and educational implications. In this endeavour sincere 
efforts have also been made to present an overall picture of elementary education du rin g post 
independence period. Despite the constitutional commitment to provide elementary education 
to all children upto the age of fourteen years and a series of efforts initiated by the government 
towards pursuance of this goal, the situation continues to remain bleak across the country even 
after fifty years of independence. Why is the goal not getting realised? What could be the 
impediments? To seek answer to such questions, the Department of Preschool and 
Elementary Education had taken up this study. A discussion on this proposal led to the 
observation that since considerable research work has already been done in this area, any 
further work must take into cognizance the previous researches and their findings and drive 
implications from these for further directions. 

This document contains two sections. Part one gives a brief status of elementary 
e ucation including an up-to-date information about implementation, successes and failures of 
different programmes and schemes. Some important determinants and findings of significance 
and their implications for educational reform have also been acknowledged at various places. 



Part two on the other hand contains an annotated bibliography of research studies collected 
from various sources. , 

I am grateful to Prof. Venita Kaul (Head, DPSEE) for her supportive response and 
keen interest in the review of researches in Elementary Education. In this study Ms Neelam 
Pandey worked as a Junior Project Fellow and did commendable work in bringing out this 
report. I record my appreciation for her contribution in this study. 

At this juncture, I must mention that I do not make a claim for preparing an exhaustive 
bibliography and would consider this work as initiation of efforts in this direction. In view of 
this, if any research of significance has been overlooked, I earnestly request the reader to draw 
my attention to the same. I would also welcome feedback on this document from all those 
who get the opportunity to go through it. 


July, 1998 


R.D. Sharma 
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PART - ONE 


Research Trends and Educational Implications 




CHAPTER-I 


UNIVERSALISATION OF ELEMENTARY EDUCATION - 
THE HISTORICAL PERSPECTIVE 


Education is a national priority because of its key role in nation building process and in 
balanced socio-economic development. The country’s current engagement in the process of 
industrialisation and its efforts at integration with the global economy require quality basic 
education with high enrolment rates and a functioning system of education, down to the rural 
school. Education being the most important input in the human development is also a basic 
human right and so it should be for all Indians. 

In a caste ridden and hierarchical society, access to educational opportunities in our country 
remained unequal and injust. During ancient days the so called higher castes with better 
economic power had sole monopoly in the field of education whereas the lower castes, 
specially scheduled castes and scheduled tribes were deprived of any educational facilities . 
However, the changes in this direction had started much earlier due to the efforts put forward 
by the great national leaders of India during the colonial rule. Prominent among those was 
Dadabhai Naoroji, who pleaded before the Indian Education Commission (1882-83), the first 
commission on education in India and was commonly known as Hunter Commission, that 
steps should be taken to provide primary education to all children. The demand for education 
of the masses came up because in England in 1870 compulsory education was sanctioned. 
Maharaja Sayajirao Gaekwad of Baroda was the pioneer of this movement and introduced the 
compulsory education in the Amraell division of his state in 1893. Inspired by the success of 
the experiment in 1906 Maharaja extended compulsory education to the whole State. The lead 
given by the State of Baroda inspired Sir Ibrahim Rahimtola and Sir Chaman Lai Setalwad to 
compaign for compulsory education in Bombay. Gopal Krishan Gokhale was a staunch 
advocate of compulsory education who introduced a bill on Primary Education in 1910 but it 
was ruled out. A year later Gokhale introduced a private bill and it came up for consideration 
in 1912. While speaking for this bill in the Central Legislature, Gokhale said, 

“ My Lord, I know that my Bill will be thrown out before the day closes. I make no 
complaint, I shall not even feel depressed. The Bill thrown out today shall come back again 
and again till on the stepping stones of its dead selves, a measure ultimately rises which will 

spread the light of knowledge through out the land.But, my Lord whatever fate awaits our 

labours, one thing is clear. We shall be entitled to feel that we have done our duty, and where 
the call of duty is clear, it is better even to labour and fail than not to labour at all 

The labours of Gokhale and other veteran leaders who struggled for the cause of compulsory 
education were not wasted. Their efforts made so much of an impact on the government that it 
had to rethink on the policy of education . The Government of India declared her policy of 
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compulsory education and incorporated it in the Law in 1921 which initiated the development 
of mass education. 


Sir John Simon Commission (1928), appointed Hartog Committee which submitted its report 
in 1929. Its observations and recommendations on Primary Education were as follows. 

“Throughout the whole education system there is waste and ineffectiveness. In the Primary 
Education which from our point of view should be designed to produce literacy and the 
capacity to exercise an intelligent vote, the waste is appalling. So far as we can judge, the vast 
increase in number in primary schools produces no commensurate increase in literacy, for 
only a small proportion of those who are at the primary stage reach class-IV, in which the 
attainment of literacy may be expected. The wastage in case of girls is even more serious than 
in case of boys. The Committee made the following recommendations on primary education: 

1. A policy of consolidation should be adopted. 

2. The standard of general education of primary teachers should be 
raised. 

3. The large extent of stagnation and was tage be reduced. 

4. The Government should assume necessary powers of control to improve the 
efficiency of administration. 

5. No hasty attempts should be made to introduce compulsion. 


The recommendations of the Hartog Committee proved to be a set back to the 
movement of compulsory educaton. 

In 1937, the Congress assumed office and they had to face a dilemma. On the one hand the 
Congress was committed to the popular demand for the introduction of universal, free and 
compulsory primary education in the shortest possible time and on the other hand it could not 
raise huge sums of money for its implementation by fresh taxation. Mahatma Gandhi came 
forward with a proposal that if schooling could be made self supporting through useful and 
productive work, then paucity of funds would not come in the way of universal free primary 
e ucationHe desired every child to receive compulsory education of seven years whose 
content would be equal to that of matriculation minus English plus a craft This proposal was 
accept in Wardha Conference and Basic Education received a big boost in later years. 

The conference passed the following resolution : 

• That in the opinion of the conference, free and compulsory 
e ucation be provided for seven years on a nationwide scale. 
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• That the medium of instruction be the mother tongue. 

• That the conference endorses the proposal made by Mahatma Gandhi that the process of 
education throughout the period should centre round some form of manual and 
productive work and all die other abilities to be developed or training to be given should 
as far as possible be integrally related to the central handicraft chosen with due regard to 
the environment of the child. 

• That the conference expects that this system of education will 
be gradually able to cover the remuneration of teachers. 


In 1944, Sargent Report recommended the compulsory schooling of 8 years for all children 
and developed a long term Plan to achieve this within 40 years (1944-1984). With great 
ambition and zeal die Kher Committee (1951) reduced the plan period to 16 years to achieve it 
by 1960. The framers of Indian Constitution perhaps wanted to adhere to the period and 
declared in 1950 when the constitution was framed that the universalisation of primary 
education should be achieved by 1960. Araticle 45 of our constitution runs thus : “ The state 
shall endeavour to provide within a period of ten years from the commencement of this 
constitution free and compulsory education to all children until they complete the age of 
fourteen “. The constitution also promises equality of opportunity for education at all levels, 
and special provisions for the educational advancement of some of the weaker sections of the 
society such as, the scheduled castes and scheduled tribes. 


The Central and State Governments have been making efforts to achieve the objective of 
universalisation of elementary education since the commencement of the Constitution. In the 
five year plans huge funds were allocated for the expansion of education and tremendous 
education growth in terms of number of schools, enrolment and teachers has been achieved 
Education Commission (1964-66) reviewed the fulfilment of the Constitutional Directive of 
free and compulsory education and suggested a three pronged attack to achieve universal 
provision, universal enrolment and universal retention. It said that the country should be able 
to provide five years of good and effective education to all the children by 1975-76 and seven 
years of such education by 1985-86. It brought in the concepts of multiple entry and non 
tormal education through part time courses and self-study. 


Historically 1 968 1986 and 1992 are landmark years in the formulation of India’s Education 

; p °‘2 S f n the P ° licy ° n Education (N pE 1968), the Government reiterated its 

seeking “ e “ ly fillfUm * m of the Directive Principle under Article 45 of the Constitution 
seeking to provide free and compulsory education for all children up to the age of 14 and 
recommended that suitable programmes should be developed to reduce the prevailing wastage 

L"'" h ST d t0 “ sure - V =hild who is e^oliedE2KZS25 

completes the prescribed course. In the Fifth Five-Year Plan ncna +u n y 

included elementary educe,ion in «he Min™ 
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are basic to the community and huge allocations were made for the promotion of elementary 
education. 

The Draft National Policy on Education (1979) emphasised universalisation of elementary 
education in the following words ■ highest priority must be given to free education for all up 
to the age of 14 

In order to expedite the universalisation of elementary education, it was included in New 20 - 
Point Programme announced by the Prime Minister on the 14th January, 1982. Point 16 of the 
20 -Point Programme reads as follows: 

‘ Spread universal elementary education in the age-group 6-14 with special emphasis on girls 
and simultaneously involve students and voluntary agencies in programmes for removal of 
adult illiteracy’. 

National Policy on Education (NPE 1986) lays down: The thrust in elementary education will 
emphasise two aspects (I) Universal enrolment and universal retention of children up to 14 
years of age and (ii) a substantial improvement in the quality of education. It further said that 
provision will be made for essential facilties in primary schools including school building, 
educational and play materials and staffing. A phased scheme, symbolically called Operation 
Blackboard was devised to be undertaken with immediate effect to improve pr imar y schools 
all over the country. 

District Primary Education Programme (DPEP) based on the experiencs of all past and 
ongoing interventions was launched in 1994. It is designed to improve quality of teaching and 
learning, increase retention and expand access. Its major focus is on decentralised planning 
with the district as the unit of planning. Currently, the programme is being implimented in 14 
states has focussed on many significant initiatives and innovations in the area of primary 
education. 
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CHAPTER - II 


GROWTH PATTERN OF ELEMENTARY EDUCATION 


\.t the time of Independence, India inherited a system of education which was not only 
quantitatively small but also characterised by structural imbalances. In 1947, fewer than 15 
per cent of the adult population was literate and only one child out of three had been enrolled 
in primary school while in the age group of 11-14 years only one child out of every 11 was 
enrolled. The number of primary schools in undivided India stood at 1,40,794 with only 13, 
812 for girls and 1,26,982 for boys. A primary school served an area of nearly 8 square 
kilometres. The total educational expenditure was about Rs57 crores. The enrolment in the - 
age group of 6-11 years was 36 per cent of the school going population. In terms of numbers it 
was 115.38 lakh (84.28 lakh for boys and 31.10 lakh for girls). In pre - independence era the 
objective of British Government was to produce English knowing class which would support 
their rule and assist them in running their show. They were least interested in mass education 
of Indians. But after the colonial rule, India has adopted the socialistic pattern of society as its 
goal which envisages among the masses in equal measures. 

During the post - independence period there has been a spectacular increase in elementary 
education with the objective of education getting transformed fro'm class to mass education. 
As a result "of this growth, Indian Elementary Education, has become one of the largest 
education system in the world with the largest number of primary schools. It is providing 
accessibility within one kilometre of walking distance to 8.25 lakh habitations covering 94% 
of the country’s population. There are 5.90 lakh primary schools, 1.70 lakh upper primary 
schools and 29 lakh teachers, in the country with 1508 lakh enrolment in the age group of 6- 
14 years covering 90 per cent of the school going population. Our enrolment ratio is 104 for 
classes I-Y and 67 for classes VI-VIII as per 1995-96 data. The percentage of literacy has 
gone upto 52.19 per cent as per the 1991 census, The educational expenditure today is more 
than Rs 24,000 crores. On combining plan and non-plan expenditure together on education, it 
is next only to defence. There is an educational resurgence in the country and the target is that 
by 2005 , there should be total literacy in the country and no child should be out of school. In 
the endeavour to increase enrolment and achieve the target of UEE, all the states and UTs 
have abolished tuition fees in the Government, local body, and aided schools upto the upper 
primary level. In dwellings and areas where a child is unable to go to the school because of 
one reason or the other, the school goes to the child in the form of a non-formal education 
centre (NFE). Nearly 2 80 lakh such centres are functioning throughout the length and breadth 
of the country. It is planned to cover about one - third of the children in the age group of 6-11 
years by the Non-formal Sector. 
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The growth pattern of enrolment in past five years in Elementary Education is given below : 


Year 

Primary 

Upper Primary 

Elementary (Total) 

1991-92 

816 

55.9 

136 5 

1992-93 

79.1 

54.6 

133 7 

1993-94 

86.0 

62 1 

147,4 

1994-95 

86.8 

62 2 

149.4 

1995-96 

87.4 

63.4 

150.8 


(Figures in Millions) 

Source: Annual Report, 1996-97, Department of Education, MHRD, Govt of India 

Though the overall progress in elementary education is satisfactory but regional imbalances are a 
cause of concern At one end we have states such as Kerala which has achieved, Universal 
Literacy as well as UEE m terms of school participation.But quality of learning still continues to 
be a concern. On the other extreme, we have states with indicators as worse as Sub-Saharan 
Africa. Gender disparities are conspicuous with regard to enrolment and retention . Religion and 
prevailing social beliefs are affecting adversely the diffusion of mass education. Our education is 
heavily biased in favour of urban dwellers and males. However, this inequity is now slowly 
getting reduced. Government is making concerted efforts to provide free and compulsory 
education to all children atleast upto the elementary stage within a specified period of time. 

Looking at this education scenario it appears that government had been whole heartedly supporting 
its proper development in all the Five Year Plans. But each committee and commission has 
lamented our neglect of elementary education. It is felt that higher education has been pampered 
and elementary education starved. Tilak (1987) in an analysis of educational finances in India 
showed a lopsided emphasis on different layers of education during the successive plan periods 
Whilst 56 per cent of the expenditure on education was spent on elementary education in the First 
Five Year Plan, from Second Plan onwards this percentage is veering round 30 to 35 per cent. 
Marginal increase in the expenditure is appearing visible from Seventh Plan onwards as shown in 
the tables below: 
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Share of Education in Five Year Plans outlay 


I Plan 

II Plan 

III Plan 

IV Plan 

VPLan 

VI PLan 

VII 

PLan 

VIII 

Plan 

7.9% 

5.8% 

6.9% 

. 5% 

3.3% 

2.7% 

3.6% 

— 


Source NIEPA, Education for all by 2000 

Though in each Five Year Plan there was a special mention about the measures to be adopted 
for fulfilling the constitutional directive but it has remained a distant dream even today as 
well. As far as financial aspect is concerned a mere 3.6 percent of GNP was allocated for 
education in the VII Plan of which a small share (i.e. 37 percent) was spent on primary 
education, the rest being earmarked for higher education. The bias towards higher education 
at the cost of primary education lay in the belief that by giving major attention to professional 
and teachnical education, the commanding heights of the economy could be scaled. 

It is a pity that inspite of high degree of importance articulated for primary education by the 
top leadership it remained neglected plan after plan Smt Indira Gandhi once stated that 
“Primary education is the basis of all developments even though it may be less spectacular 
than higher education. Foundations are not always visible but without them there are no 
buildings”. Inspite of such acknowledged significance for primary education, the gap 
between claim and achievement always remained wide. 


INDIA’S ACHIEVEMENTS IN EDUCATION 

• Literacy rate in 1991 up to 52.19, almost three times higher than in 1951 
when it stood at less than 19% 

• Access to primary education within a walking distance of one kilometre 
provided to 8.25 lakh habitations covering 94% of the country’s 
population 

• Enrolment of children in elementary education up from 223 lakh in 1951 
to 1508 lakh in 1995-96 

• Enrolment of girls in primary schools up from 54 lakh in 1951 to 474 
lakh in 1995-96 
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CHAPTER -III 


INNOVATIVE PROGRAMMES IN ELEMENTARY. 

. EDUCATION 


Innovative programmes are the planned attempt to search for alternative ways or means 
for performing the current tasks more efficiently, more productively and more cost- 
effectively. In the field of education, India has formulated significant policy decisions to 
meet various challenges. Education was brought into the list of concurrent subjects by the 
42 nd Amendment of the Constitution in 1976. This concurrency in the National Policy on 
Education, (1986) was envisaged as a meaningful partnership between the centre and the 
states authorities in achieving the constitutional mandate of providing free and 
compulsory education of satisfactory quality to all children up to 14 years of age before 
the advent of the 21“ century It has stressed some new approaches for the realisation of 
the goal of UEE including 

• shift from the state to the district as the unit of planning 

• stress upon social mobilisation to promote literacy and 

• non-formal education programmes to provide education to 
dropouts and out of school children. 

The NPE (1986) and revised policy formulation (1992) envisaged the involvment of 
teachers and other field level education workers in the microplanning exercise to ensure 
that every child receives primary education through the formal system as far as possible 
or through non-formal system wherever necessary. The family-wise and child-wise 
design of action was to be framed for providing facility to every child to attend school or 
NFE centre regularly and helping to attain essential levels of learning. In addition to 
governments’ efforts some distinct programmes have been launched for early realisation 
of the goal of UEE. Some of these are briefly described below: 

Area - Intensive Education Project for Human Resource Development 

The AIEP (1991-95) was designed to try out a comprehensive educational approach to 
achieve Universalisation of Primary Education, Literacy and to accelerate educational and 
socio-economic development of all sections of the population in selected areas of the 
country A rapid appraisal of this project was undertaken in 1996 to document its out 
comes for wider dissemination of UPE. It was recommended that AIEP experiences be 
further built upon and expanded into a fulfledged Community Convergent Action (CCA) 
approach under - ‘Support to Primary Education Renewal SUPER’ programme in sleeted 
tribal/North Eastern States. 
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Shiksha Karmi Project 

It has been established that teachers absenteeism is a major obstacle in achieving the 
objective of UEE. In order to realise this goal and bring qualitative improvement in the 
primary education, “Shiksha Karmi Project” was designed and implemented in 
Rajasthan in the year 1987. It is an innovative educational intervention which is aimed to 
overcome the major problem of poor enrolment and high drop-out of children particularly 
among girls and SC/ST children. The innovative activities of the project include Prehar 
Pathshalas (School of convenient timing), Angan Pathshalas, Mahila Prakashan Kendras 
etc. 

Early Childhood Education Project 

Recognising the potential contribution to the goal of Universalisation of Elementary 
Education (UEE), the Early Childhood Education (ECE) project has been focussing on 
discovering and developing inexpensive non-formal and effective media of educational 
and entertainment value for the pre-school and early primary level children. The NCERT 
has been providing significant inputs and academic support in ECE through improvement 
in the quality of preschool education, developing relevant resource materials, conducting 
training/orientation programmes, developing state level capacity in ECE and undertaking 
research studies. 

Bihar Education Project 

The Bihar Education Project was initiated in 1991 in the state of Bihar. It aims at 
Universalisation of Elementary Education with special emphasis on the improvement of 
quality of education as well as education of deprived sections of the society such as 
SC/ST and the women. The achievements of the programme include a strong Mahila 
Samakhya Component, organisation of Village Education Committees and community 
involvement in the programme implementation at the grassroot level and non-formal 
education through NGOs. . 

Lok Jumbish Project 

Lok Jumbish (People’s movement for Education for All) is an innovative project 
undertaken in Rajasthan in the year 1992. The basic objective of this project was to 
achieve education for all by the year 200 through people’s mobilisation and their 
participation. It has been able to build partnership with the local communities and 
voluntary sectors and developed strategies for community participation. People’s 
participation is ensured at every level like school mapping, micro-planning, training of 
core teams as well as village surveys. 
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District Primary Education Programme 

A new initiative to achieve Universalisation of Elmentary Education has been evolved 
titled “District Primary Education Programme (DPEP)”. It was started in 1994 to 
operationalise the strategy for UEE through decentralised planning and disaggregated 
target setting. The programme was build upon the experiences gained during 
implementing the Bihar Education Project, Lok Jumbish Project, U.P. Basic Education 
Project, A.P. Primary Education Project, Shiksha Karmia Project, and Mahila Samakhya 
etc. Its main objectives are : 

• To provide access for all children to primary schooling wherever 
possible or its equivalent non-formal education 

• To reduce overall drop-out rate at the primary stage 

• To reduce the differences in enrolment, dropout and achievement 
among gender and social groups. 

• To raise average achievement levels over the measured base line 
levels 
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CHAPTER-IV 


THE CHALLENGE OF UNIVERSAL ENROLMENT, RETENTION AND 

ACHIEVEMENT 

Non-enrolment, wastage and stagnation and low achievement are the main 
chronic problems in the field of education specially during the primary stage. Cent 
per cent enrolment is yet to be achieved. Among the children who are enrolled, 
some stagnate in the same grade and some dropout at various steps in the 
educational ladder. Quality of education is still a big challenge. Centre and state 
governments are making concentric efforts to overcome all these problems by 
devising and implementing various programmes and strategies from time to time. 

The National Policy on Education (1986) and the Programme of Action(1992) 
have envisaged that free and compulsory education of satisfactory quality should 
be provided to all children upto 14 years of age before the commencement of the 
21st century. Keeping this target in view the Eighth Five Year Plan has been 
divided into the following broad parameters: 

Universal Access: 

• Enrolment of all children 

• Provision of school facility within 1 km of walking distance and facility of 
non-formal education for school dropouts, working children and girls who 
cannot attend formal schools 

• Improvement of ratio in upper primary to primary schools from the existing 
1:4 to 1:2. 

Universal Retention: 

* 

• Reduction in drop out rate at primary (46 per cent) and upper primary 
(60 per cent) to 20 per cent (primary) and 40 per cent (upper primary). 

Universal Achievement: 

• Achievement of Minimum Levels of Learning (MLLs) by almost all children. 
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Monitoring: 

• Formation of local committees to oversee and assist the functioning of 
schools with adequate representation of women and teachers. 

Enrolment: 

Initiatives to achieve UEE have focussed upon two major areas of concern : the 
education of girls and the education of scheduled castes and scheduled tribes. 
Sustained and committed efforts in this direction since Independence have 
brought encouraging results. Girls’ enrolment at the primary stage has grown 
from 54 lakh in 1950-51 to 474 lakh in 1995-96. Not only has there been a 
dramatic increase in the enrolment of girls but the rate of growth of girls’ 
enrolment has been higher than that of the enrolment of boys but disparities still 
persist-girls still account for only 43 per cent of the enrolment at the primary stage 
and 39 per cent at the upper primary stage. 

Because of the affirmative policies of the government, the enrolment of SCs and 
STs has increased considerably at the primary stage. The participation of SCs 
and STs is now more or less in proportion to their share in population at the 
primary stage. 

Inspite of the substantial accomplishments since Independence, India has the 
dubious distinction of having the largest number of illiterates and out-of-school 
children in the world-30 per cent of the world’s adult illiterates and about 22 per 
cent of out-of-school children. About 240 lakh children in the age-group of 6-14 
years are out of school of whom about 60 per cent are girls. The commitment to 
achieve UEE has lead to development of several successful strategies and 
programmes of the government. Non-Formal Education (NFE) in this context is 
seen as a significant strategy for UEE as it is designed to offer learning 
opportunities to children in the 6-14 age group including working children, girls 
and children from disadvantaged groups. This programme offers flexibility in 
timing and pace of leaming.The POA lists a variety of strategies to strengthen 
non-formal edcation. Some of these strategies include micro plaining to NFE 
centres, focusing NFE to cater to the need of specially disadvantaged groups , 
involving the community m setting up NFE centres, using the services of women 
instructor as far as possible and so on 
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A SENSE OF URGENCY 

The priorities of the National Policy on Education (1986) include Universalisation 
of Elementary Education (UEE), Adult Literacy and Education for Women's 
Equality. It served to create a sense of urgency by focussing attention on the twin 
goals of achieving UEE and Universal Literacy. The key strategies embodied 
include: 

• further decentralisation with a shift from state to district as the essential unit for 
planning and implimentation of elementary education and adult literacy 
programmes. 

• greater reliance on social mobilisation and people’s participation in promoting 
education. 

• integration of and creating linkages between vital development strategies such 
as health care, nutrition and environment and adult literacy and non-formal 
education. 


Planning educational programmes involves focus on difficult aspects of access, 
particularly access to girls, disadvantaged groups and out-of-school children. Also shift 
in focus from educationally backward states to educationally backward districts is the 
current strategy to deal with the problem more effectivly. Community mobilisation to 
manage, implement and monitor the education facilities at the village level is being 
persued in recent endeavour.The District Primary Education Programme (DPEP) is most 
ambitious primary education programme launched in 1994. It is a home-grown district 
specific programme emphasizing access, retention and quality of learning. DPEP also 
focusses on two major groups of disadvantaged learners, girls and children of SC/ST 
families. 


The causative factors for non-fulfilment of cent percent enrolment are: 

• Inadequacy to expand enrolment fast enough to keep pace with the population 
growth 

• Lack of motivation and value orientation of illiterate parents to avail the 
benefit of education of their children. Education remained optional in the 
hands of parents 
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The major cause of obstacle to universal enrolment and retention is poverty 
which is a curse to nearly 40 per cent of the population. 


A study on Universalisation of Primary Education in Sehore (1993) has listed some 
major factors responsible for the non-achievement of UPE. 

• Teachers absenteeism and shortage, inadequate buildings and teaching 
learning materials, insufficient number of instructional days in a year. 

• Schools are unattractive for the children 

• Education is not linked with the needs of the children and community. 

• Lack of motivation, competence and dedication among the teatchers as 
well as supervisors and administrators. 

• Local community’s involvement in educational planning and 
management is also negligible. 

• Low status of girls and women in the society resulting into low 
perceived need for their education. 

• Lack of Early Childhood Care and Education facilities. 

• Poverty compels children to work when they ought to be in the school. 
Also parents are unable to bear even the meagre expences of 
educatoin. 

• Timings of schools and NFE centres do not suit children. 

• Unsatisfactory quality of education and defective methods of testing, 
evaluation, remedial instruction and monitoring resulting into low 
levels of achievement. 

• Inadequate budgetary allocation for primary education. 

• Absence of micro-level planning. 

Sathyabalan (1994) has concluded that for attaining the goal of UEE, 

involvement of local communities at the planning, management and decision 

making stage is essential as their involvement is influenced by the national 

climate. The call and concern of the government may catch the attention of the 
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people even in the remote areas of the country. Mobilisation of masses in this 
nation’s priority programme would facilitate its early attainment. 

The measures adopted by central and state governments to increase enrolment and 
retention rates include micro-planning and community mobilisation, involvement 
of Panchayati Raj Institutions, setting up of the Village Education Committees, 
improvement of school infrastructure through Operation Blackboard, incentives 
for girls and SC/ST students, teacher education and motivation, minimum levels 
of learning, introduction of mid-day meal programme etc. Provision of incentives 
such as mid-day meal, free uniform and textbooks, attendance incentive scheme 
have become a boon to the poor pupils. This has helped to a considerable extent 
in the increase of enrolment and retention of students of weaker sections. 

Universal Retention: 

Unless children remain in school for a minimum of 5 years, they become part of 
the illiterate population for whom NFE has to offer an alternative opportunity of 
schooling The high drop-out rate is a most serious problem at the primary stage. 
Socio-economic factors, indifferent attitude of parents towards education of their 
children and the lack of a relevant and meaningful school system are the main 
reasons for the low retention rates. As stated above for checking large-scale 
dropouts from the school system, recent reform measures have indicated a 
positive impact. The drop-out rate in 1993-94 was 36 per cent at the primary level 
and 53 per cent at the upper primary level. The transition from primary to upper 
primary was 34 per cent in 1991-92. 

High drop-out rate means that a substantial portion of India’s education 
expenditure is incurred on children who fail to have enough schooling to achieve 
life time literacy. The high rates of school drop-outs results in wastage of human 
and financial resources and the goal of UEE will remain elusive 

The reasons revealed by NSSO(1989) for discontinuance of education by 
dropouts were as follows: 

• Not interested in education/further study 

• Participation in house hold economic activity 

• Other economic reasons 

• Domestic chores 

• Failure 


15 



Punithambal (1989) has listed some major factors causing wastage and stagnation as 
identified in various studies undertaken at primary level: 

• Economic factors (Poverty) 

• Community and sociological factors (SC/ST) 

• Educational and cultural factors (Illiteracy and cultural background of the parents) 

• Social and religious factors (Customs, religious rigidity and taboos) 

• Geographical and regional factors (Rural, urban slum, backward regions, hilly tracks) 

• Psycho-physical factors (Malnutrition, disabled, psychological disorders) 

• Academic factors (Unattractive school environment, teaching methods) 

• Administrative factors (Lack of effective management and supervison) 

The study conducted on “Gender Issues in Primary Education” under DPEP (1994) for 
identifying problems of girls education and women’s equality and empowerment has 
listed some factors for girls’ discontinuance from the schooling. Following were the 
factors: 

• Poverty 

• Illiteracy of parents 

• Lack of parental motivation 

• Negative attitude of teachers 

• Burden of domestic chores 

• Help provided to parents in their occupation 

• Non-availability of support services 

• Dowry,early marriage, female infacticide 

• Difficult natural conditions e.g. forests, hilly temans, floods, calamity, 
difficult access to school etc. 
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The problem of retention of children in primary schools should be viewed by and large as 
a problem of retaining them in the first two standards where dropout rate is as high as 68 
per cent. 

The school factors (Malgavkar,1995) that affect the drop out rate were as follows: 

• The teacher pupil ratio. 

• Location of the village 

• School building facility 

• Facilities like drinking water, toilet, play equipment etc. 

Upadhyay (1988) investigated the main factors of drop-out children to discontinue their 
education and found poor achievement, poor educational and socio-economic status of 
parents as prominent factors. 

According to Anu Radha (1995), the reasons for low enrolment, high dropout, low 
literacy, highly inadequate facilities in education are mostly due to paucity of resources. 
While the budgetary allocations from plan expenditure for education have gone up 
substantially over the years, these have not kept pace with the growth in enrolment and 
rise in prices. As a result of this, the total expenditure per student per year has declined in 
real terms. More than 90 percent of the expenditure is on teachers salaries and 
administration, leaving a very small sum for other important purposes like construction 
and repair of school buildings, furniture and equipment, blackboard and chalks, library 
books, play/games materials, recreational materials etc. How to circumvent this situation 
and how to bring hope of progress from despair? In the field of primary education 
attempts have been made by the states, central govenment and international agencies like 
UNICEF, SIDA, World Bank, ODA to overcome the problems faced in this direction. It 
is yet to see to what extent the efforts are moving in the right direction and yielding the 
desired results in terms of Universalisation of Elementary Education, quality 
improvement of teaching and enhancement of learning. 

Barring few regional variations in the reasons for dropout, these can be classified into two 
broad categories viz, economic and non-economic. The measures planned to overcome 
these realities are as follows: 

• Creating parental awareness and community mobilisation 

• Involving the local bodies in management of primary education to facilitate 
school effectiveness in terms of its reach, grasp and quality 

• Economic incentives to help poor families 
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• Convergence of services of ICDS, creches, primary schooling and health 
services. 

• Improving the content and process of schooling by making school an 
attractive place for children, learning a joyful experience, teaching child 
centred and activity based, following minimum levels of learning 
pedagogy .flexible school calendar, relevant and functional curriculum, teacher 
motivation and involvement form the essential components. 

• DPEP initiative emphasing popular mobilisation, strengthening of village 
education committees, focus on girls and disadvantaged groups and 
improvement in the content and process of education. 

Manjula Sood (1989) in her study has reported that rural schools in general are in bad 
shape and lack adequate facilities which tends to decrease the holding power of the 
schools. It gives rise to the phenomenon of wastage and stagnation. 

Govinda, et. al (1991) study reveals that the level of infrastractural facilities provided in 
the schools play an important role in improving the teaching learning environment and 
overall school quality. 

Pathak (1992): Studied the programme of Universal Elementary Education in Varanasi 
Division and concluded that to overcome the problem of dropouts and stagnation in 
elementary education and to achieve the target of Universalisation of Elementary 
Education, the concept of micro-planning needs to be adopted. The block should be 
taken as the smallest unit of planning and separate scheme should be formulated for each 
block keeping in view the specific problems of the block. 

Venita Kaul, et. al, (1993) studied the impact of ECE on retention and dropout rate in 
primary grades. The findings reveal that retention in the primary schools is facilitated by 
exposure to Early Childhood Education. Further ECE experience help reduce the dropout 
rate considerably. 

Chattopadhyay (1995) pointed out that meaningfulness of the teaching learning process 
could improve enrolment. Enacting a law on child labour and making elementary 
education compulsory forcing parents to send their children to schools can ensure full 
enrolment and rentention. 

Universal Achievement: 

The fact that about one-third of the children dropout before reaching class V is shocking, 
far more shocking is the level of learning achievement of those remaining in school.The 
achievement of minimum levels of learning is intimately linked with the quality of 
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education received by the children who are retained in school. By and large, children 
from disadvantaged homes do not attained the minimum levels of leamtng expected of 
them. The gap between actual and desirable levels of learning widens as the children 
move from one class to the next.In fact by the time they reach class V there are wide 
disparities in the levels. A sample study of learning achievement in the final year of 
primary schooling reveals that in none of these schools the maximum average score for 
reading skills was higher than 52 per cent, the achievement in arithmetic was worse. To 
meet the challenge of improving the content and process of education by making it more 
relevant and child centred, minimum levels of learning approach was conceived to focus 
on a minimum quantum of learning which practically all children, even the disadvantaged 
can acquire. 

The effort is to combine quality with equity. Achievement is defined in terms of 
acquisition of competencies and every child is expected to master these by the end of the 
corresponding age or stage of development. The MLL approach envisages specific 
changes in the teaching learning process by making them competency-based, activity- 
oriented and enjoyable. The issues of content versus concept, understanding versus rote 
memorisation, unachievable content load versus achievable set of competencies have 
been addressed in the MLL approach. Thus teaching is directed towards ensuring that all 
children master the basic competencies by the end of primary level. 

The Crucial Task - UEE 

Ever since planning began, India has been striving towards universalising elementary 
education As a result of this, some gains can be accomplished in terms of spread of 
institutions, participation and equalisation of educational opportunities, but the goal is 
still full of challenges. 

In India, education is considered as a major tool to divide the people into two classes viz, 
those who work with their minds and rule and the others who work with their hands and 
are ruled.The first category of people control the education system and appear to be 
indifferent to the low enrolment and drop out among the second category people resulting 
in highest rates of child labour in the world as well as lowest rates in school attendence. 
India has made little effort to protect children from exploitation by engaging them in the 
labour force. Comparative evidence with other countries reveal that main hurdles to 
achieve UEE are not the level of industrialisation, per capita income and socio-economic 
condition of families, the government expenditure on education or rapid increase in the 
number of school - age children but the attitudes of politicians and governments towards 
child labour and compulsory primary education. 

It has been firmly emphasised that parents should not be allowed to keep their children 
out of school no matter how poor they are and the employers should not be allowed to 
employ children.Thus, unless the state stands as the ultimate guardian of children in 
protecting them against both parents and would be employers the target of UEE would 
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continue to move further and further to accomodate the failures arising from lack of a 
viable strategy. 

In India’s socio- political context, the demand for compulsory primary education always 
suffered due to die indifferent attitude of the people. Those who are less concerned 
about this facility argue (Ruhela, ibid,’156) that: 

• primary schools do not propely train the children of the poor to work. 

• the schools prepare children for service or white-collar occupations which are 
beyond their reach. 

• the education of the poor would lead to increase unemployment and social and 
political disorder. 

• the children of the lower classes should learn to work with their hands rather with 
their heads. 

• the non-enrolment, drop-outs and child labour are a consequence, not a cause of 
poverty. 

• the parents not the state shold be the ultimate guardians of children. 

Sharma, et. al, (1996) study reveals that in the opinion of illiterates, poor and SC / ST 
parents, education does not provide livelihood rather they dislike the jobs they are doing 
if educated in schools. 

Some researchers’ conclusions about this crucial issue are worth consideration for 
educational planners and administrators. 

D.Pulla Rao (1988) has concluded that economic status and social backwardness of the 
people were not the real factors in the low levels of enrolment at the primary stage. The 
study further highlighted that to make universalisation of primary education successful in 
the backward districts such social groups must be identified among whom drop out rates 
are high and a crash programme of universalisation of retention at the primary stage 
should essentially be implemented. 

Janak Duggal (1993) in her study of Socio-Economic Problems of Schedule Caste Girls 
in Universalisation of Elementary Education found entire responsibility of household 
chores on the females. Heavy work load in large size families forced school going girls 
to share workload with their mothers. However she remarked that involvement of girls in 
activities like collection of fuel, water, fodder, cooking food, cleaning utensils and the 
house, washing clothes and assisting in agricultural pursuits did not play an adverse role 
in the UEE as participation in these activities was a question of management of time. But 
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only the hinderance in their educational pursuits was the involvement of the child on full 
time basis like care of the sick or small children or income generating activities etc. 

The other social taboo according to her study was dependence culture as a status symbol 
for the females. Because of the influence of this culture, the idea that education will help 
girls careerwise and make them economically independent did not appeal them to enroll 
and retain in the schools However the factors that motivated parents to enroll their 
daughters and retain them in the school were 

• to improve their marriage prospects 

• to provide better employment facilities in future, 

• to equip them for efficient management of house hold chores, acquire better 
communication skills and prepare for better up bringing of the children. 

Gara Latchanna (1996), states that the lacunae in the primary system of education is 
mainly due to teacher effect. The next one he says is the economic poverty of the parents. 
In his words, teacher’s work should not be viewed as a profession but a mission to work 
with future generations.He concluded that unless the commitment and competence of 
teacher is improved and unless the socio-economic equality is not ensured, the measures 
contemplated by the government for the success in achieving hundred per cent enrolment, 
retention and minimum levels of learning at the primary stage of education would be a 
distant goal. 
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CHAPTER V 


IMPACT OF ELEMENTARY EDUCATION 


It has been very rightly pointed out in the report of the education commission (1964- 66) 
that “The destiny of India is being shaped in her classrooms”. Education plays a vital role 
in the development of human potential. It is the fundamental means to bring any desired 
change in society, a fact accepted throughout the world. The linkage between education 
and work performs a more significant function. There can be no economic growth 
without a trained labour force The power in manpower comes from education and it 
increases the productivity of a national work force. 

At some historical moment every industrialised country has introduced the principle of 
compulsory education. Mass education and compulsory education often preceded 
industrialisation and urbanisation. In Japan for example, the Meiji regime imposed 
universal and compulsory education as early as 1872 before the initiation of large scale 
industrialisation. The leadership prescribed that -’’henceforth throughout the land without 
distinction of class and sex in no village shall there be a house without learning, in no 
house an ignorant individual”. In Europe, one country after another made education 
compulsory. The major driving force for popular education was the intervention by the 
state to provide free tax- supported schools and to enforce legislation compelling parents 
to send their children to them. Adam Smith in his book ‘Wealth of Nations’,has very 
strongly favoured mass education and put it as - For a very small expense the state can 
facilitate, can encourage, and can even impose upon almost the whole body of the 
people,the necessity of acquiring those most essential parts of education. He further says 
that the more they are educated the less liable they are to the enforcement of superstitions, 
which among ignorant nations are most dreadful disorders. In all developed countries it 
was argued that the state should compel the education of every human who is bom and 
should not leave the option in the hands of parents. 

The impact of elementary education has its bearing on aspiration for education, 
attitudes, modernisation, social development and economic change. Aspiration for 
education refers to cognitive change, educational mobility and factors influencing the 
educational aspirations. Various studies have summarized the changes envisaged due to 
education as . 


• Schooling enhances cognitive abilities 

• Educational mobility increase among children of educated families. In general children 
attained higher educational status than their fathers / mothers. 
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• Educational' aspirations are influenced with the size of the family, educational 
facilities available and recreational facilities . 

Attitudes towards various aspects of life is influenced by education Social and cultural 
modernisation of women folk was found influenced with education As a result of this a 
change of attitude towards female education became evident.This change in attitude 
came with the rise in national consciousness about the importance of education of 
children in general and girls education in particular. Female education provides evidence 
of the removal of old -belief, prejudices and conservatism (Kar, 1993). 

i 

The role of education in the modernisation process is determined in terms of mobility, 
occupational mobility, participation in community affairs and leadership, marriage, self 
improvement and autonomy. The evidence revealed that schooling helped to make people 
more productive at work and possess better awareness about various aspects such as 
family size, health, nutrition, literacy and national culture. A number of studies confirm 
education’s role in improved farm out put, income levels, and better life conditions. 

A number of studies and surveys have revealed that primary education contributed for 
economic prosperity of people. Primary school completers earned more than the illiterates 
and middle school completers earned more than the primary school passed Each year of 
education increased their output by additional two to three percent. The rate of return to 
education was highest for literate and next to it was for primary and middle education.In 
other words it can be concluded that the rate of return is the highest from primary 
education among all educational investments (Sathyabalan, ibid,51; Malgavkar, ibid,72). 
Oktay Yenal in this context states that high economic and social returns to investment in 
primary education is one of the most consistent observation made by those analysing why 
in modem times, some countries have developed and others have not. Education is a 
long-term investment. It is a slow and gradual process to upgrade human capital and 
must start with primary education 

Education increases the sense of being able to control one’s future and stimulates interest 
in civic and political affairs. The society has to appreciate that for continued expansion of 
economy, children have to be educated for taking jobs / occupations that are different 
from those of their parents and the key to this is education. The tecchnological changes 
are taking place so rapidly that unless the adaptability is increased people will be left out 
of the economic activities. Education is the best catalyst of change and it is the surest way 
to improve ones image and social status. 

Hira (1992) while studying "The impact of education on the society and culture” found 
that educated youth remain isolated from the old society and so the dynamics of the 
educational development made no impact on the life of the people He suggested that 
educational backwardness of the people needs to be eliminated by proper planning 
otherwise social change in near future would remain sluggish. 
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Raina (1988) focussed his study on social, cultural, educational, economic and political 
factors He emphasised on linking education with the socio-economic and cultural 
requirements of the people. It should be planned, monitored and managed with a 
productive base. The impact of developmental programmes would be more and long 
lasting through the collective efforts and utilisation of resources more for educational 
purposes. A school should be made a miniature productive centre in locally relevant 
crafts. It should be answerable to local community and involvement of community in the 
process of education should be ensured. 

Biswal (1991) has found income and enrolment positively related suggesting the 
improvement in the economic condition of the people is essential so that their response to 
education will be better than the pressent state. In order to make effective change the 
education of the community should be treated at par with economic upliftment of the 
community and thus equal amount of capital needs to be invested in the education sector. 
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PART - TWO 


An Annotated Bibliography 




A. IN-HOUSE STUDIES AND SPONSORED PROJECTS 


GOVINDA, R; VARGHESE, N.V. (1991) : QUALITY OF BASIC EDUCATION 
SERVICES IN INDIA. COLLABORATIVE STUDY BY UNESCO, IIEP, PARIS 
AND NIEPA. 

Under this study five localities were studied and the same were selected in such a way 
that they vary in terms of levels of overall development ranging from a highly backward 
locality to a highly advanced locality. 

The main objectives of this study were: 

• to assess the status of primary schools in terms of facilities provided and the local 
environment in which they operate. 

• To make comparative analysis of the quality of primary school functioning in varying 
conditions ranging from least developed to most advanced localities. 

• To measure the outcome of schooling in terms of achievement levels of learners 
literacy and numeracy skills. 

• To correlate learner achievement with various input and process factors operating in 
the primary schools 

The quality education in the context of primary schools in India was viewed with regard 
to four distinct dementions. 

I. Infrastructural facilities including physical and academic infrastructure available in a 
school. 

II. Human Resources focussing only on teachers and administrators 

III. The teaching-learning process to reflect how curriculum is transacted and 

IV. Learning achievement as an outcome of the schooling process 

One of the major conclusions emerging from the study was that the level of 
infrastructural facilities provided in schools play an important role in improving the 
teaching learning environment and overall school quality. Because of poor facilities the 
outcome is worse. Even after completion of five years of schooling only 10% children in 
Hindi and 5% in Mathematics acquire full mastery over basic skills and knowledge. The 
study suggested that measures to be adopted for improving school effectiveness and 
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quality of primary education on three dimensions : (1) Facilities (2) Optional utilisation 
of time and (3) Teacher and class room practices. 


VENITA KAUL et.al (1993): IMPACT OF ECE ON RETENTION IN PRIMARY 
GRADES - A LONGITUDINAL STUDY, NCERT, NEW DELHI. 

The sample was taken up from all the primary schools located near the ECE centres in 
each of the states including Maharashtra, Rajasthan, Karnataka, Bihal', Tamil Nadu, M.P., 
U.P. and Goa. The findings were as follows: 

• Retention in the primary schools is facilitated by exposure to early childhood 
education. 

• ECE experience help reduce the drop-out rate considerably. 

• Greater impact was observed on retention of children with ECE experience. 

• The impact of ECE experience on retention was found more on girls than on boys. 

KAPOOR, M.M. et. al (1994) : NATIONAL SAMPLE SURVEY FOR 
MONITORING OF UNTVERSALISATION OF ELEMENTARY EDUCATION 
- NIEPA STUDY. 

All states and union territories of the country were included in the survey. The main 
objective of this project was to develop a national level sample design for collection of 
data on children in the age-group 11-13 years completing Class V in formal schools or 
its equivalent in NFE Centres and work out completion rates for monitoring the 
progress of Universalisation of Elementary Education. 

The study revealed that the present system of monitoring the achievement of UEE on 
the basis of “Gross Enrolment Ratio” alone is not adequate. The “Completion Rate” 
is a better indicator and more close to reality. To monitor the complete process of 
UEE, in addition to ‘CR’ the indicators of “Admission Rate” to monitor enrolment in 
class I and ‘Transition Rate’ to monitor of pupils from class I to V in terms of 
‘Repetition Rate’ and ‘Drop-out Rate’ need to be adopted. 

For monitoring ‘Achievement’ standardised Attainment Tests based on Minimum 
levels of Learning on prescribed competencies may have to be administered to class V 
and class VIII. 
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“GENDER ISSUES IN PRIMARY EDUCATION (1994). RESEARCH BASED 
INTERVENTIONS IN PRIMARY EDUCATION - THE DPEP STRATEGY, 
NCERT DOCUMENT. 

The study covered eight villages and two urban slums from one block in each DPEP 
district. The data was collected through interaction and discussions with girls, parents, 
community leaders, teachers, and administrators for identifying problems of girls’ 
education and women’s empowerment. 

The study was taken up with the following objectives 

• Maping out gender disparities in access, enrolment and retention. 

• Identifying causes for non-enrolment and drop-out of girls and proposing effective 
strategies for the improvement in this context. 

• Assessing situation on women’s equality and empowerment 

• Identifying ways of convergence of services of different departments for UPE of girls. 

• Studying the availability of educational and other incentives 

• Assessing women’s participation in teaching, administration and other decision¬ 
making bodies. 

• Strategy for removal of gender disparities. 


Findings: 

Factors for girls’ continuance in schooling 

• Better economic status of the parents 

• Literacy of the parents 

• Parental motivation 

• Positive attitude of the teachers 

• Incentives like scholarships, textbooks, uniforms and mid-day meals 
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• Flexible school timings 

• Availability of support services 


Factors of girls’ discontinuace from schooling 

• Proverty and illiteracy of parents 

• Lack of parental motivation 

• Negative attitude of teachers 

• Burden of domestic chores 

• Assistance to parents in their occupations 

• Non-availability of support services. 

• Dowry, early marriage, female infanticide 

• Difficult natural conditions like : forest, hilly terrians, floods, calamity, difficult access 
to school etc. 

“EDUCATIONAL PROBLEMS OF TRIBAL CHILDREN (1994)”. 
RESEARCH BASED INTERVENTION IN PRIMARY EDUCATION - THE 
DPEP STRATEGY, NCERT DOCUMENT. 

The study was to map the persent provisions for primary education in the tribal areas 
and their utilisation. The study was carried out in 15 districts from 7 states of the 
country. The objectives of the study were: 

• To carryout survey of the educational infrastructure and facilities available in the tribal 
areas. 

• Status of teachers in tribal areas including their availability, background, 
qualifications, training, punctuality and problems 

• Status of curriculum in operation and the teaching - learning materials being used in 
the classroom transaction. 

• Status of monitoring and evaluation of primary education including administrative 
structures. 
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• Status of school enrolment and drop-out with special reference to factors affective in 
enrolment mid dropout of tribal girls. 

• Status of convergence of various departments providing services and facilities in tribal 
areas. 

• Status of community participation in the educational programmes and management of 
schools. 

The synthesis report of the study has described implications of various findings for 
designing/improving interventions. Highlights of observations are as follows: 

• The issue of medium of instruction is debatable as some parents prefer for regional 
language as the medium of instruction whereas some parents preferred to send their 
wards to adjoining non-tribal village schools in spite of availability of schooling 
facilities in their villages. 

• Acceptance of education system is a crucial issue as inspite of schooling facilities in 
the villages several tribal communities are not much enthusiastic to send their children 
to schools. 

• The non-tribal teachers teaching in tribal areas require a very carefully planned inputs 
to ensure their effectiveness in the profession. 

• Ill health was found one of the main reasons for low attendence. Incentives for 
education of tribal children did not reach them in time. These issues have direct 
bearing on schooling and thus need further probe. 

• Effective supervision of schools need to be operationalised. 

• At some places the performance of tribal children was found better in “Ashram 
Schools”. The parents at some other places preferred English medium schools for 
their children. 

• The educational problems of migrant tribes and certain other disadvantaged groups 
must be tackled with much care by a separate agency. 

• Area intensive approach to education of tribal children may be planned and 
operationalised. 
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CHATTOPADHYAY R, (1995) : UNIVERSALISATION OF PRIMARY 

EDUCATION AND DROPOUTS - A POLICY BUG. SCHOOL EFFECTIVENESS 
AND LEARNING ACHIEVEMENT AT PRIMARY STAGE, NCERT, NEW 
DELHI. 

This research paper is based on the findings of study- 

status of Primary Education in Assam”, sponsored by UNICEF on behalf of the 
Government of Assam. 

The Survey covered nearly 6500 children of class I in 1989 drawn from 198 Primary 
schools of Assam. 

The study has attempted to analyse the gaps, faults and misinterpretations inherent in the 
methods for obtaining enrolment and dropout figures. It also examined some critical 
issues associated with the enrolment. It is pointed out that meaningfulness of the 
teaching learning process could improve enrolment. Enacting a law on child labour and 
making elementary education compulsory forcing parents to send children to schools can 
ensure full enrolment and retention. 


MOHANTY, J. (1996) : EARLY CHILDHOOD EDUCATION AND ITS NEED 
FOR UNIVERSALISATION OF ELEMENTARY EDUCATION (UEE). ERIC 
SPONSORED PROJECT, NCERT. 

The data of this study was collected from 200 Early Childhood Education (ECE) Centres. 
The objectives of the study were: 

• To make a survey of ECE Centres in respect of Management, Administration, 
Organisation of Curricular and Co-curricular Activities, Methods of Teaching, Use of 
Learning Materials and Media, Class Organisation and Techniques. 

• To findout the relevance of these programmes in various demensions. 

• To know their contribution towards the achievement of national goals of UEE. 

• To identify the strengths and weaknesses in Management and 

• To suggest measures for enabling the ECE centres in achieving the goals of UEE. 

Based on the analysis of data collected under the study, several recommendations have 
been made for removing the deficiencies and improving the system. 
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SHIKSHA LEHAR (1998) s UNESCO SPONSORED INNOVATIVE PILOT 
PROJECT ON PROMOTION OF PRIMARY EDUCATION AMONG GIRLS 
AND DISADVANTAGED GROUPS IN RURAL HARYANA (1992-98), NCERT. 

The project was aimed at galvanising the entire educational mechinery of the state of 
Haryana for promoting UPE among girls and disadvantaged groups and for creating a 
positive climate for education of girls and empowerment of women and improving the 
quality of education in primary schools. 

Factors identified for non-enrolment or dropout of girls from the schools; 

• Girls are held back for domestic work and care of the sibling. Irregular attendance 
results in poor performance and even failure and withdrawl from the schools. 

• The green revolution and the white revolution in Haryana adding care of several milch 
animals to the list of other invisible work of women and girls. 

• Poor physical facilities act as a disincentive to retention of girls and children from 
disadvantaged groups 

• Shortage of lady teachers in rural primary schools is seen as a prominent reason for 
low enrolment and poor retention of girls especially in muslim dominated areas. They 
also demand separate schools for girls. 

Outcomes of the Study: 

Policy Level Changes . 

• New schemes for girls and disadvantaged groups. 

• Improvement in school infrastructure 

• opening separate primary schools for girls 

• Reservation of women in educational administration 

• Establishment of open school for post primary education 

• Increased networking with Anganwadis. 
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SHARMA, S.P. et. al (1996): DEVELOPING A MOTIVATIONAL STRATEGY 
TO ENHANCE THE ENROLMENT OF WORKING OUT-OF-SCHOOL 
CHILDREN IN THE AGE GROUP OF 6-14 YEARS. SUGGESTED 
INTERVENTIONS BASED ON RESEARCHES UNDERTAKEN BY NCERT 
DURING 1996-97. 

The study examined the living styles of urban slum devellers and the educational needs of 
their working children in the age group of 6-14 years. The sample for this study 
consisted of 50 children, 50 parents and 25 employers. 

Findings of the study were as follows: 

• The age group of working children was 10-12 years. Among these 60 percent were 
dropouts and 4 percent were non-enrolled i.e. they had never been to school. 

• All children were keen to restart learning if opportunity is provided to them and the 
suitable time for studies should be from 8 to 10 a.m. 

• Children had to work for the following reasons: 

a) Since they had dropped out from the school, parents wanted them to be gainfully 
employed. 

b) They could not efford the educational expenses 

c) Parents were illiterate and unable to complete the formalities of admission in the 
school 

d) School authorities showed non-cooperative attitude 

• Parents wanted children to learn employable skills in schools but girls to be educated 
in academic areas. 

• Education in the opinion of illiterate, poor, SC/ST parents does not provide livelihood 
rather they dislike the jobs they are doing if educated in schools. 

• The target group children were workers in the tea stalls, hotels or garages/machine 
shops where immediate use of their education was not required. But in the long run it 
would be of great help and develop confidence for independent work 

• Teachers blamed children and their parents for the neglect of education 
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B. CLASSIFIED DOCTORAL RESEARCH ABSTRACTS 


Unit -1 

FACILITIES 


M.V. VENKATA REDDY (1990) : DEVELPOMENT OF SCHEDULED TRIBES 
IN ANDHRA PRADESH WITH SPECIAL REFERENCE TO THEIR 
EDUCATION . Ph.D ( Deptt. Of Education ) OSMANIA UNIVERSITY, 
HYDERABAD (A.P). 

SAMPLE 

The study is based on secondary data collected from different sources pertaining to 
Andhra Pradesh. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 


• The tribal literacy rate during 1951 to 1981 at the state level was just doubled whereas 
at national level it was increased by about three times during the same period. 

• Andhra Pradesh occupied fourth position among southern states in tribal literacy in 
1961, 1971 and 1981. 

• There is an increase in percentage of tribal literacy of Andhra Pradesh, there is also an 
increase in absolute number of illiterates from 1961 to 1981. 

• Within scheduled tribes the literacy rate varies from tribes to tribe. Few tribes have 
high literacy rate and few others have low literacy rate. 

• Special efforts are required to bridge the gap between rural-urban and male-female 
tribal literacy differentials in A.P. 

• The tribal with low percentage of literacy should receive priority in providing 
educational facilities like ‘Ashram Schools’hostels, scholarship etc. 

• Special remedial measures/ incentives to reduce wastage, stagnation and dropout rate 
as well as to improve retention rate among schedule tribes needs to be taken up. 

• Separate schools for scheduled tribe girls may be opened at needed places. 
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• For scheduled tribes adequate number of teachers preferably from scheduled tribes 
may be recruited for all stages of schooling. 

Special derives for improving literacy among adults of scheduled tribes particularly 
women may be launched. 

MS KARABI KAR (1993) : A STUDY OF THE DEVELOPMENT OF PRIMARY 
EDUCATION IN GOLPARA DISTRICT POST INDEPENDENCE PERIOD AND 
ITS IMPACT ON SOCIETY. Ph.D (Department of Education ) Gauhati 
university ,Gauhati. 

SAMPLE 

Randomly selected some schools from three sub division viz Goalpara Dhubn and 
KokraJhar including rural and urban areas formed the sample of the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• After independence more stress was laid on primary education. 

• Enrollment percentage were increasing due to emphasis on primary education. 

• Primary education was being imparted through the mother tongue 

• No significance change occurred in the qualitative standard of primary education. 

• In the progressive expansion of primary education the amount was not sufficient to 
cope with the increasing requirement. 

• Different facilities that were provided encouraged the girls education resulting to the 
steady progress in female education. 

• Female education provides evidences of the removal of old belief, prejudices and 
conservatism. 

• The percentage of literacy of SC and STs has increased satisfactorily 

• Majority of schools were unsuitable for school purposes causing large scale wastage 
and stagnation at primary stage. 
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HARICHANDRA DEKA (1991) : ELEMENTARY EDUCATION IN ASSAM 
WITH SPECIAL REFERENCE TO DARANG DISTRICT : AN 
ANALYTICAL STUDY. Ph.D (Department of education ) Gauhati University 
Gauhati. 


SAMPLE 

100 schools out of 1223 primary schools of the district formed the sample of the 
study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• Some of the notable factors which stand in the way of adminstration and management 
of Elementary Edcation were as follows : 

• Unexpected increase in population, poverty of the masses, illiteracy of the parents, 
inadequate financial resources of the Government and local bodies and resistence to 
the education of the girls have affected adversely in achieving the goal of UEE. 

• Involvement of teachers m extra economic gains due to low socio-economic 
conditions affected negativly the process of education. 

• Lack of physical facilities resulting deterioration in the standards of elementary 
education. 

• Unqualified and insufficent number of teachers contributing towards low standard of 
elementary education. 

• Lack of departmental supervision specially in backwards and remote places leaves 
education uncared. 

• Inspection of schools if it takes place is confined to class teaching and not on the total 
functioning of schools. No on the spot demonstration is given by the inspectors. 

• Supervisory staff lack in specialisation to guide and improve teachers effectiveness. 

• Teacher-community relations are very remote. 

• School managing committees are ineffective. 

• Untimely supply of educational materials. 
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• Wastage and stagnation is very high 

• Percentage of lady teachers is very low resulting low enrolment of girls. 

SMT. NIRMALA SARMA (1993) : A STUDY OF WASTAGE AND 
STAGNATION IN PRIMARY LEVEL OF EDUCATION AMONG THE TEA 
GARDEN LABOURERS OF JORHAT AND SIBSAGAR DISTRICTS OF ASSAM. 
Ph.D (Department of Education) Gauhati University, Guwahati. 

SAMPLE 

22 schools comprising 10% schools of three districts viz. Jorhat, Sibsager and Golaghat 
formed the sample of the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

The causes of wastage investigated were categorised as economic, social, academic and 
miscellaneous. In the order of importance academic factors ranked first, economic 
reasons ranked second followed by social causes and last one was miscellaneous causes. 

The academic causes comprise- 

• Poor condition of school buildings. 

• Lack of supervision of school functioning. 

• Lack of facilities like furniture, equipment, teaching aids etc. 

The economic causes comprise- 

• Children’s involvement in income generating activities 

• Inabilitiy of parents to provide materials for continuence in school. 

The social causes comprise- 

• Involvement of children in domestic and other work. 

• Parents unawareness of the importance of education of their children. 

• Parents addict of alcohol. 
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Miscellaneous causes comprise - 

• Illness or death of parents 

• School language different from home language. 

In case of stagnation the cause of its occurrence was ordered as below 
Miscellaneous causes comprise: 

• Absenteeism 

• Foreign school language. 

Academic causes comprise:- 

• Lack of teaching aids 

• Low intellectual level of pupils. 

Social causes comprise:- 

• Lack of awareness of parents 

• Unconditional environment for studies. 

Low economic status of parents compel their children to earn mony rather than going for 
studies. 

BHARGAWA, S. B. (1990) : A STUDY OF GROWTH OF EDUCATIONAL 
FACILITIES AND ENROLMENT AT THE ELEMENTARY STAGE IN 
INDIA. Ph.D (Centre for Advance Study in Education), M.S University of Baroda. 

SAMPLE- 

A national level documentation study comprising the data of 17 states and period 
covered under the study was from 1973 to 1986. The sources of educational data were 
MHRD, NCERT, NIEPA, Planning Commission, States Education Departments etc. 
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CONCLUSIONS / EDUCATIONAL IMPLICATIONS 


• Universal provision of educational facilities for primary stage has almost been 
achieved 

• There had been a steady growth of educational facilities at primary as well as at 
middle stage. 

• The enrolment at the elementary stage in general and sc/st and girls in particular was 
found improving. 

• Due to non availability of a middle school either within the habitation or in the 
neighbourhood, a large number of children discotinue their studies after primary 
stage. Therefore evolving a model on the lines of single teacher primary schools could 
be a possible solution of this problem untill a middle school facility is provided at 
such places. 

• Poor retention rates in the primary and middle school stages is a big hurdle in 
achieving UEE. 

• The micro level planning at village and school level is essential for achieving the goal 
of umversalisation of elementary education. 

M. MOHAN REDDY (1992) DEVELOPING A KIT FOR TEACHING 
MATHEMATICS AT PRIMARY SCHOOL LEVEL. Ph.D (Department Of 
Education) OSMANIA UNIVERSITY. 

SAMPLE. 

900 subjects from classes I, II, III, IV, and V formed the sample of this study. They were 
selected randomly from six schools of six districts. These were further classified as 
Experimental group and control group. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

The findings of the study reveal that use of teaching aids facilitate learning and enhance 
achievement. It arouses the interest in learning. 
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Mrs. J. NAGALAKSHMI (1990) : ESTABLISHING THE ESSENTIAL FOR PRE 
SCHOOL STAGE. Ph.D (DEPTT OF EDUCATION), OSMANIA UNIVERSITY, 
HYDERABAD (A.P.) 


SAMPLE : 

529 Pre school centres functioning in telengana Region, Hyderabad and Secundrabad 

cities were covered under the study. 

CONCLUSION/EDUCATIONAL IMPLICATIONS:- 

• At least 25 Sq. feet space for per child must be provided for a pleasant and free 
movement of the staff and for higher social behaviour and less aggressive behaviour 
of the children. 

• Games involving physical exercise for children are necessary specially for those who 
come from conjested home environment. 

• Vertical physical activities should be organised when enough space is not available. 

• Social and cooperative plays are necessary by decreasing the amount of play 
equipment 

• More play equipment per child reduce aggressive behaviour and stress conditions. 

• In the absence of small toys, large apparatus becomes the source of imaginative and 
unusual uses. Also in the absence of large apparatus some children are engaged in 
manipulative play with objects and table based activities. 

• Fantasy play is considered as the pre requisite for creativity during the stage of 
intution and pre operation and should be planned and executed carefully. 

• No rigid recommendations regarding space, size of the class, play equipment be 
imposed on the centre organiser. Flexibility is necessary at pre school stage. 

• Increase in organiser and child interaction and decreasing child-to-child interaction 
benefits the child in terms of cognitive and linguistic stimulation. Adult conversation 
improves the language skills in children where as the child eliciting his thoughts and 
statements about the immediate focus of the activity and other related factors 
improves the cognitive skills 

• Realisation of self-actualisation among children can be ensured by organiser’s 
involvement encouraging the qualities of pursuance and persistance of activity. 
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• Rough and tumble play may be replaced by physical activities like dancing, miming 
etc. 

• Free play and structured activities may be arranged in a balanced manner for 
maintaining tutoring and peer group interactions. 

D.PULLA RAO (1988): THE ECONOMICS OF PRIMARY EDUVCATION IN 
ANDHRA PRADESH - A STUDY. Ph.D (Department of Economics) Andhra 
University, WALT AIR. 

SAMPLE 

The growth of primary education in Andhra Pradesh after formation of the state in 
1956 - 57 was investigated under the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• Economic status and social backwardness of the people were not the real factors in 
the low levels of enrolment at primary stage. 

• A decline in the inequalities in the development of primary education was observed 
over a period of time. 

• To make universlisation of primary education successful, identification of social 
groups where drop out rates are high in the backward district of the state is essential. 

• Around 95% of the expenditure on primary education is consumed on the salaries of 
the teachers leaving a very little money for qualitative improvement of education. 

• The allocation of budget for expenditure on primary education got reduced from 
about 50% of the total educational expenditure during 1956 - 57 to 27.5% during 
1981-82 

• The proportion of expenditure on primary education has been declining over the years 
indicating the neglect of educational development at this stage. 

• Low levels of retention and high rates of droup out was found among the weaker 
sections of the society. 

• Expension of schooling facilities contribute to higher enrolment, 

• A crash programme of universalisation of retention at the primary stage must essential 
be implimented in the identified educationally backward districts and social groups 
with high drop out rates 
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SATHYABALAN. V (1994): EFFECTIVENESS OF PRIMARY EDUCATION IN 

RURAL AREAS OF TAMIL NADU. Ph.D (Centre of Advance Study in Education) 

M.S University of Baroda. 

SAMPLE 

All the districts of Tamil Nadu formed the sample of the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• The need for the number of primary schools has increased steadily in the state during 
the period under study i.e from 1950-51 to 1987-88. 

• With the increase in the need for schools, the need for the number of teachers has also 
increased. 

• The increase in the need for schools and teachers does not commensurate with the 
actual need. So the inadequacies for both the teachers and schools continuously exist 
in almost all the districts of the state in varying degrees. 

• Provision of adequate number of schools and teachers is basic for the achievement of 
the goal of UEE. 

• Despite clear norms for provision of schools and teachers, they are not strictly 
adhered during implimentation and therefore this problem loom consistently. 

• Inadequacies are found to be high in regions which are educationally backward. 

• Majority of schools have pucca buildings and drinking water facilities. But toilet and 
play ground are not available in many schools. 

• Community coopration in improving the schools ignored by the functionaries 
including the teachers. 

• Enrolment and retention have improved, still large proportion of children particularly 
from economically poor families are outside the schools system. 

• Short falls in the average attendence of pupils, rise in dropout rate, poor achievement 
levels of pupils and lack of commitment among teachers are some problems 
experienced in the primary schools. 
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• Provision of primary school within the village creates demand for education among 
the people and contributes towards increasing people’s awareness for better living 
conditions 

• Educated persons migrate to towns and cities leaving agriculture, animal husbandry 
and other local crafts in the hands of illiterate persons in the village. These 
occupations have not undergone any significant change. 

• UEE need to be locally relevant in terms of its operation. 

• For attaining the goal of UEE involvement of local communities at the planning, 
management and decision making stages is essential as their involvement is 
influenced by the national climate. The call and concern of the government may 
caught the attention of the people even in the remote areas of the country. 
Mobilisation of masses in this nation’s priority programme would facilitate its early 
attainment. 

MAHUA DUTTA (1992) : DEVELOPMENT OF PRIMARY 

EDUCATION IN RURAL WEST TRIPURA DISTRICTS SINCE 
INDEPENDENCE. PH.D. (DEPARTMENT OF EDUCATION) 
BANARAS HINDU UNIVERSITY, VARANASI. 

SAMPLE: 

Headmasters of 100 primary schools formed the sample of the study. 

CONCLUSIONS/EDUCATIONAL IMPLICATIONS:- 

• Primary schools of Tripura lack in physical facilities and trained teachers. 

• Special enrollment drive should be launched for educating the girls and tribal 
children. 

• Special incentives like free textbooks and other educational materials and mid-day 
meal etc should be launched in the primary education system of Tripura. 

• Suitable and adequate curricula should be constructed for rural primary schools and 
tribal children keeping in view the environment of the children. 

• Evaluation system at this level should be improved 


• Special allowances should be provided to the qualified teachers in order to attract 
them for working in rural areas 
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• The following measures should be considered to remove the courses of wastage and 
stagnation in the rural primary schools of Tripura. 

1. Age wise classes should be made homogeneous. 

2 Admission should not be done without transfer certificate 

3. Recruitment of teachers should be done with a view to the demands of the primary 
education. 

4. Parent-teachers committee should exist in every primary school of Tripura. 

PATHAK, R.P. (1992) : A CRITICAL STUDY OF THE 

PROGRAMME OF UNIVERSAL ELEMENTARY EDUCATION IN 

VARANASI DIVISION OF UTTAR PRADESH. PH.D. 

(DEPARTMENT OF EDUCATION) BANARAS HINDU 

UNIVERSITY, VARANASI. 

SAMPLE: 

All the elementary schools of Varanasi division constituted the sample of the study. 

Varanasi Division comprises five districts viz. Varanasi, Ballia, Ghazipur, Jaunpur and 

Mirzapur. 

CONCLUSIONS/EDUCATIONAL IMPLICATIONS 

• Each geographical or administrative unit viz, division, district or block has its typical 
problems and priorities relating to elementary education. 

• Strategies formulated and implemented to promote elementary education in a bigger 
unit may not be equally relevant to all the smaller units constituting it. 

• Backwardness of a unit is related with the extent of facilities available, these include 
both human and physical facilities. 

• To overcome the problems of drop-outs and stagnation in elementary education and to 
achieve the target of universalisation of elementary education 

• the concept of micro-planning needs to be adopted. The block should be taken as the 
smallest unit of planning and separate schemes should be formulated for each block 
keeping in view the specific problems of the block. 
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Unit - II 


SOCIO-ECONOMIC, CULTURAL, EDUCATIONAL AND 
MOTIVATIONAL ASPECTS 

ASTHANA, M. A STUDY OF SOCIO - PSYCHOLOGICAL 
CORRELATES OF DROPOUTS OF SENIOR BASIC LEVEL 
PH- D, INSTITUTE OF ADVANCED STUDIES IN EDUCATION, 
ROHILKHAND UNIVERSITY, BAREILLY. 

SAMPLE: 

156 dropouts and 200 non-dropouts formed the sample of the study drawn 
from two districts of Rohilkhand region. The sample covered students from 
classes V to VIII. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Stagnation was found to be an important cause of dropouts 

• Adjustment with curriculum was found a strolig correlate of dropouts The reason 
being mcomplete home work, difficulty of the subject, bad company and lack of 
availability of books and copies. 

• Maladjustment with the teacher, with the colleagues were significant causes of 
dropouts. 

• Low attendence and late coming were significant predictors of dropout. The causes of 
such problems were school distance, more domestic work, tension in the family, less 
interest in studies, scarcity of textbooks/copies. 

• Educational and economic status of parents ,their attitude towards the education of 
children were found determining correlates of dropouts. 

• Availability of reading materials, basic infrastructural facilities, provision of mid-day 
meal, scholarship facility, participation in cultural activities were found significant 
correlates to reduce the dropout rate. 
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M.RANGA REDDY (1987): DEVELOPMENT OF EDUCATION AMONG 
TRIBES IN ANDHRA PRADESH, NAMELY VISHAKHAPATNAM AND 
MEHBUB NAGAR-Ph.D (Deptt. Of Education) OSMANIA UNIVERSITY, 
Hyderabad (A.P) 


SAMPLE 

Tribals of Vishakhapatnam and Mehbubnagar formed the sample of the study with the 

focus on development of education. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• Before the advent of modem education the caste society treated tribals as lying 

outside frame work of the “Vama”sy stem and thus disqualified them from being 

covered by the prevalent system of formal education. 

• The origins of the tribal deprivation need to be traced for their effective and early 
upliftment. 

• Locational constraints of tribals have exercised far reaching impact on their world 
view, responses to the process of social change and their interaction with 
neighbourhood. 

• Tribal deprivation is entirely different from other socially lagging groups as it 
emanates from different social and historical context. 

• In the context of tribal deprivation, the foremost task is to define the role of 
education. 

• While devising a system of tribal education the background of tribal group is essential 
so that there is a continuity between tradition and modernity. 

• The contacts between tribals and nontribal population is growing day by day. This 
unequal partnership has generated strains some times even leading to the 
pauperisation of tribals. 

• In education system , the interaction has not benefitted the tribes. They are poor 
because they cannot harness resources for want of skills. 
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C. JANGAIAH (1994) : LEARNING STYLES OF PRIMARY SCHOOL 
CHILDREN. Ph.D (Deptt. Of Education) OSMANIA UNIVERSITY , Hyderabad 
(A-P) 

SAMPLE:- 

450 subjects studying in classes III, IV and V in the age group from 7+ to 13+ drawn 
from 15 schools of three categories viz . Government schools, aided schools and unaided 
schools under Andhra Pradesh Primary Education Project (APPEP). 


CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Learning styles of learners disposition to acquisition of required skills, knowledge 
and attitudes indicate the inclinations of the individuals in terms of direction and level 
of learning disposition. 

• Any learner is subjected to distractions both from within and without and 
development both at self and social ought to bring in the mobility / transition towards 
equilibrium by overcoming such distractions 

• On the cognitive style front socio- economic factors are lying low to a greater extent 
and it is the age and type of school which significantly influence the emergence of 
field independence among children. 

► 

• Locus of control which controls ‘self ‘ is itself controlled by several socio-economic 
factors like type of family , income , parental education and parental occupation, type 
of school in which the child is studying. 

• Sex has no significant influence on locus of control. 

Type of school is having optimal influence on the overall development of children. 

Kiran D. Gardner (1994) : A STUDY OF CAUSES THAT HINDER THE 

EDUCATIONAL GROWTH OF TRIBAL PUPILS OF WEST KHANDESH : 

PH.D (Centre of Advanced Study in Education) M. S. UNIVERSITY OF 

BARODA. 

SAMPLE:- 

9 Villages each having a primary school and 9 residential schools from 3 tehsils of 

West Khandesh formed the sample of the study. 
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CONCLUSIONS / EDUCATIONAL IMPLICATIONS 


• Incentives scheme is benifitting children of elite parents as its provision was beyond 
class V by then more than 76 percent pupils drop out. 

• The education of tribal pupils is affected due to seasonal migration for casual farm, 
labour. 

• Inaccessible tribal area and lack of facilities keep good quality teachers away. 

• Poverty is the major factor of tribals educational backwardness as it does not ensure 
long term economical returns. 

Besides the other reason; language, alcoholism, multiplicity of funding agency, 
corruption, lack of proper administration and supervision and curriculum are the major 
reasons that hinder die educational growth of tribal pupils. 

G.C DUTTA (1992) ; SOCIO ECONOMIC LIFE OF THE PEOPLE AND ITS 
IMPACT ON CHILDERN’S EDUCATION WITH PARTICULAR REFERENCE 
TO THE DISTRICT OF LAKHIMPUR, ASSAM. PH.D (Department of Education) 
GAUHATI UNIVERSITY, GAUHATI. 

SAMPLE:- 

Whole Lakhimpur District formed random sample covering all groups and sub groups. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

Conditions influencing childem’s education in the area of study were : 

• Economic backwardness 

• Unscientific cultivation 

• Floods 

• Unemployment 

• Lack of transportation 
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Alcoholism 


• Illiteracy of parents 

• Adverse environment 

• Political and social problems. 

MRS. MENOKIA (1987) : DEVELOPMENT OF PRIMARY EDUCATION IN 
THE KARBI ANGLONG DISTRICT, Ph.D (Department of education ) GAUHATI 
UNIVERSITY, GAUHATI. 

SAMPLE 

Whole Karbi Anglong District formed the sample of the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

The result of the study shed light on - 

• The extent of wastage and stagnation among the students. 

• Difference of wastage and stagnation between boys and girls 

• Causes of wastage and stagnation. 

FINDINGS 

• Rate of wastage and stagnation was high at lower primary classes. 

• Percentage of wastage and stagnation was high among the girls than that of the boys. 

• Rate of wastage and stagnation was high in rural areas than the urben areas 

• The problem adversely affecting the progress of primary education were. 


=> Poverty, 

=> Improper transport and communication facilities 
=> Shifting cultivation 

=> Ignorance and apathy of parents towards education 
=> Social evils 

=> Dearth of qualified teachers and lack of training facilities. 
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=> Medium of instruction different form mother tongue 
=> Lack of physical facilities and 

=> Difficulty of introducing compulsory primary education. 

For expansion and development of primary education following initiatives should be 
undertaken by the government: 

• Providing easy and proper transport facilities. 

• Construction of roads connecting the rural and interior schools. 

• Equal distribution of schools 

• Supplying appropriate and sufficient teaching aids. 

• To eradicate ignorance and apathy of parents adult education centres should be 
established. 

• Lack of pre and in-service training facilities result in poor standard in teaching. 

• Medium of instruction in the schools is a major problem where children are from 
different language background. The provision has to be made to catre to the 
educational needs of children with different background. 

• The law of compulsory primary education should be enforced to ensure education of 
all children in the district. 

M.C. HIRA (1992) : THE IMPACT OF EDUCATION ON THE SOCITY AND 
CULTURE OF THE PEOPLE OF THE DISTRICT OF KARBI ANG LONG. Ph.D 
(Department of Education) GUWAHATI UNIVERSITY, GUWAHATI. 

SAMPLE:- 

A randomly selected sample of 150 families comprised the sample of the study. Some 
schools and colleages were also covered for collection of data, 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 


• Lack of consciousness initiatives and involvement in educational enterprise. 

• In spite of educational facilities enrolment is very less in comparision to 
population.IUiteracy of parents impeding education of their children as they do not 
feel it necessary to get benefit of education at the proper age. 
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• Impact of education on the culture is not uniform. Religion is the main factor. 

• Celebration of festivals at different occasion during the years has a deep bearing on 
the economy of the households. 

• Educated youth remain isolated from the old society and so the dynamics of the 
educational development made no impact on the life of the people. 

• Educational backwardness of the people needs to be eliminated by proper planning 
otherwise social change in near future would remain sluggish. 

T. MRUNALINI (1993) : THE IMPACT OF TELEVISION ON EARLY 
CHILDHOOD BEHAVIOUR WITH SPECIAL REFERENE TO AFFECTIVE 
DOMAINS. Ph.D (Department of Education) OSMANIA UNIVERSITY, 
HYDRABAD (A.P.) 

SAMPLE:- 

75 children of ages of 2 years to 8 years formed the sample of the study to find out the 
effect of television viewing on the child’s emotions, feelings and social behaviour. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• T.V. viewing time increased with the increasement in their age. 

• Children prefer viewing programmes with fighting scenes, imitate their fighting 
models and tend to be attracted to the destructive behavioural patterns on T.V. 

• Children of middle class background are reported to be light viewers than those of 
higher and lower economic backgrounds. 

• Children are influenced and react quickly to the TV programmes. 

• There is a negative impact of TV viewing on children from the age of 4 years 
onwards up to 8 years. 

• Children prefer cartoon films and fighting scenes. They are attracted with animal and 
child characters. Enjoy programmes with fantasy rather than those which focussed on 
reality like humorous programmes than serious ones. 

• Children feel that the characters and roles in the programmes are real, 

• There is an influence of happiness of sociobility among children of 5 years of age 
group. 
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There is an influence of fear on aggression and selectivity on sociobility among 
children of 6 years of age group. 




• There is an influence of fear on distress, happiness on aggression and selectivity on 
aggression. 

• Children of 8 years are affected in all behavioural patterns but are not explicitly seen. 

DEEPALI DEVEE (1990) : PRE SCHOOL CHILDREN AND THEIR 

PROBLEMS IN RURAL AREAS OF KAMRUP DISTRICT. Ph.D (Department of 

Education) Gauhati University, GUWAHATI. 

SAMPLE:- 

150 families of different categories and 240 children of these families in the age group of 

4-6 years formed the sample of the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• Familial problem in the rural life is the major problem of pre -school children . It 
included the traditional out look of the family members, ignorence about the child’s 
mental and psychological reactions,faulty parents child relationship, ignorance about 
child rearing practices. 

• Maladjustment among family members adversely affect pre school children. 

• Economic factors influence the status of pre school children. 

• Prejudicial and educational problems are prominent among certain social classes . 

• Illiteracy is the root of poor economic condition and adoption of modem child rearing 
practices. 

• Lack of pre school institution in general and poor funtioning of those institutions 
which are located in the remote rural areas are the direct result of the wastage in 
preschool education. 

• Ill equipped preschool institutions and poor functioning of Balwadi / Anganwadi 
centres affecting adversely the pre school education. 


LaQkRttfurecffeaKi^ttirf^ffltipties leave children for quarreling with each other or 
pyteiirig hither aM'tRfther(creating behavioural problems among them. 
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• Children suffer from loss of parental care and emotional starvation due to engagement 
of parents in economic activities. 

• Parents belief that their children are too tender aged to go to school a lot of pre school 
age children devoid from this facility. 

• Most of the pre school centres in formal schools impart formal learning to the 3 to 6 
years children instead of play way methods. 

• Anganwadi centres are run as only food nutritions supplying centres. 


J. MALATHI MADHAV (1995): A STUDY INTO THE HINDERANCES 

FACED BY RURAL GIRL CHILDREN FOR NOT JOINING THE SCHOOL 

IN ANDHRA PRADESH STATE. Ph.D (Department Of Education) OSMANIA 

UNIVERSITY, Hyderabad (A.P) 

SAMPLE 

Coastal Andhra, Telangana and Rayalseema Regions, consisting, semi rural, semi tribal, 

urban, semi urban formed the sample of the study. 

CONCLUSIONS /EDUCATIONAL IMPLICATIONS 

• The economic factor plays a predominant role on the problem of rural girl children for 
not joining the school in Andhra Pradesh. 

• Dependent factors like organisational, physical and educational were found 
interlinked with the problem of rural girl children. 

• Independent factors like cultural, historical, physiological, psychological, political, 
religious and social were dominant and act as hinderences to rural girl children’s 
education. 

• Political and historical factors had negligible influence than other above stated factors 
on the education of rural girl children. 
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PUNITHAMBAL, M. (1989): A COMPARATIVE STUDY OF CORRELATES OF 

ACADEMIC ACHIEVEMENT AMONG DISADVANTAGED AND NON 

DISADVANTAGED CHILDREN AT THE TERMINAL STAGE OF PRIMARY 

SCHOOLING IN TAMIL NADU. Ph.D (Center for Advance study in Education), 

M.S University of Baroda. 

SAMPLE 

500 disadvantaged and 500 non-disadvantaged students of standared VIII from Ramnad 

District of T.N formed the sample of the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Achievement, motivation, adjustment, educational aspiration, pupils attitude towards 
teachers and school, perceived parental encouragement and socio-economic status 
bear positive impact on achievement of children. 

• Because of unstimulating environment impoverished conditions, the cognitive 
development of disadvantaged childeren is poor resulting in low academic 
achievement. 

• An urgent need to provide specially designed compensatory programme to enrich 
cognitive faculty of children from disadvantaged category to overcome the problem 
of low achievement. 

• To compensate the poor home environment, community education centres in rural and 
backward areas with facilities of radio, TV, newspapers,magazines etc are to be 
established. 


KUSUMLATA GOSWAMI (1987) : A STUDY OF THE PROBLEMS OF THE 
WORKING MOTHERS AND THEIR IMPACT ON THEIR PRE- SCHOOL 
CHILDREN WITH SPECIAL REFERENCE TO THE CITY OF Gauhati. 
University.GUWHATI. 

SAMPLE 

A randomly selected sample of 150 working mothers of Gauhati University. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• Working mothers appear to be suffering from severe constraints regarding integrating 
the two roles of a mother and an employee 
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• The role conflict tear of their minds when they become conscious of having not done 
enough for their children. 

• The well paid responsible mothers were woned about the care of their children from 
untrained servants. 

• The low paid illiterate mothers have no regret m engaging the elder child for taking 
care of her pre school child thereby depriving the elder sibling of the benefit of 
education. 

• Small family norms are not observed among low paid illiterate mothers. 

• Transportation problem and lack of suitable accommodation were the major 
difficulties of working mothers 

• Longer the working hours, greater was the tension of the working mothers for their 
children. 

• Nuclear families can provide less protection and care of the children in the absence of 
their mothers than the joint families. 

• Poor child care facilities for pre school children compel working mothers to arrange 
for substitute in the form of servants, ayyas, elder siblings or relatives for the care of 
the children. 


RAINA B . L . ( 1988 ) : EDUCATION IN A VILLAGE OF JAMMU AND 

KASHMIR. Ph. D. (CENTRE OF ADVANCE STUDY IN EDUCATION ) , M. S. 

UNIVERSITY BARODA, 

SAMPLE:- 

A study of a village of J. & K. The focus of study was on social, cultural, educational, 

economic and political factors operating in the village. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Education should be linked with the socio - economic and cultural requirements of 
the rural community. It should be planned, monitored and managed with a productive 
base. 

• Increase in facilities does not ensure increase in enrolment.Voluntary efforts from 
teachers, villagers and administrators are necessary for raising the enrolment. 
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• The impact of developmental programmes would be more and long lasting through 
the collective efforts and utilisation of resources more for educational purposes. The 
productive aspect of education along with the theoretical education should be 
emphasized. Some technical training should be imparted to the children. A school 
should be made a miniature productive centre in locally relevant crafts. It 
should be made economically self sufficient 

• Supervision which is essential for proper functioning of administrative and teaching 
staff was negligible. It emphasized drat involvement, initiative, dedicatedness and 
honesty should be adopted as measures in educational development of the village. 

• Infrastructural facilities for primary and middle stage should be at par with secondary 
stage. 

• School should be answerable to local community. For this village education 
committee should be set up to ensure accountability of education to local community 
and involvement of community in the process of education. 

GEETA S. MENON (1990) : A STUDY OF THE RELATIONSHIP AMONG 

CERTAIN ENVIRONMENTAL FACTORS, PERSONALITY 

CHARACTERISTICS AND SCHOOL PERFORMANCE OF FIRST 

STANDARD STUDENTS. Ph.D (Center of Advance study in Education) M.S 

UNIVERSITY OF BARODA. 

SAMPLE:- 

The sample comprised 56 children of standard one from lower middle class society. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Educational environment at home seems to directly influence the developmental 
characteristics of the child. 

• Mother’s education is the most important variable directly influencing the educational 
environment at home. 

• Parental personality seems to be one major human element which determines the 
child’s pace of unfolding her developmental charactristics and in turn her 
performance at school. 

• Academic achievement involved ability on the part of the child to reproduce text book 
content orally which requires certain amount of social competence. 
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BISWAL, G.C, (1991) : NEEDS AND PROBLEMS OF A TRIBAL 

COMMUNITY IN ORISSA WITH REGARD TO EDUCATION : Ph.D, 

(Centre of Advanced Study in Education) M.S UNIVERSITY OF BARODA. 

SAMPLE:- 

A cluster of six villages of Cuttack Block (Orissa) predominantly inhabited by Dongrias. 

In all 225 house holds formed the sample of the study including their learners, dropouts 

and parents. Teachers, officials and social workers working in those villages were also 

interviewed and covered under the investigation. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• For mal and non -formal schools were not provided with the necessary facilities such 
as buildings and equipment / teaching-learning materials. 

• The drop out rate was found increasing from lower to upper classes indicating that 
with the increasing age children were not showing interest in the studies. 

• Income and enrolment were found positively related suggesting that improvement in 
the economic condition of the people is essential so that their response to education 
will be better than the present state. 

• Non tribal teachers with less or no knowledge of their dialect should be replaced by 
local experienced tribal teachers preferably ladies in order to get along well with the 
students and the people. 

• The textual materials need to be made simple with examples and explanations knitted 
around their environment. Tribal children should be exposed to the out side world 
step by step. 

• Teachers and officials concerned with the community perceived that health hazards, 
poor communication facilities, traditional beliefs and values, drop outs, absenteeism, 
lack of motivation on the part of parents and students, excessive drinking by parents, 
teachers negligence etc. were the problems that hindered the path of progress of 
education. 

CONCLUSIONS 

Socio-economic development of the community helped education and education 
might have contributed to their better socio-economic condition.Therefore, education 
of the community should be treated at par with economic uplifttnent of the 
community and thus equal amount of capital need to be invested in the education 
sector. Indigeneous educational practices are not contributing much to improve their 
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(a) Lack of regular supervision by inspecting staff, 

(b) Lack of sufficient female teachers in primary schools, 

(c) Poor salaries,and lack of incentives to the teachers, 

(d) Unattractive school environment specially bad building condition, 

(e) Lack of necessary teaching aids in schools, 

(f) Non-detention system, 

(g) Difference of cultural background and the pupils, lack of communications and 
residential quarters for teachers and above all the ignorance and appathy of the 
parents towards education. 


POONAM SETH (1989): EFFECT OF PARENTAL INTERACTION AND 
EDUCATIONAL INTERVENTION FOR OPTIMIZING THE INTEGRATED 
DEVELOPMENT OF PRESCHOOL, CHILDREN. PH.D. (Department of 
Education) PUNJAB UNIVERSITY, CHANDIGARH. 

SAMPLE:- 

240 preschool children of age group 3 to 5 years from four schools comprised the sample 
of the study. 12 teachers from the same schools and 60 parents of children of these 
schools were also covered under the study. Among the parents sample, 30 parents were 
from bottom group and 30 parents were from top group 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Educational qualification and economic status of parents influence the competence of 
children. 

• Working status of mothers does not seem to be related to the competence of children. 

• Willingness to devote time, parental guidance, use of reward and verbal 
communication are some of the components of parental interaction which seem to be 
supporting the development of children 

• It appears that high competence of children is i elated to higher level of education of 
parents. 

• The serving parents in private or government organisations seem to have children of 
high competence, as compared to the ones having their own business. 

• Nuclear families appear to be favourable for developing high competence among 
children 
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• In school related factors, democratic, loving and nurturant style of class management 
seems to be favourable for enhancing development of verbal communication, 
discriminating ability, early mathematical ability in the age group of 4 to 5 years. 

• The teacher behaviour of low performing classes show more of verbal talk or didactic 
teaching. 

• Parents and teachers have a vital role to play in optimising the development of 
children. The differentials in the out comes of children as related to different modes 
of behaviour show that the more presence of parents or teachers does not produce the 
favourable results. There are certain interactional behaviour which appear to be 
associated with greater development among children. 

GEETIKA THAPAR (1992): THE EFFECTIVENESS OF INTEGRATED 

INTERVENTION FOR ENHANCEMENT OF DEVELOPMENT OF 

PRESCHOOLERS IN THE UT OF CHANDIGARH. PH.D. (Department of 

Education) PUNJAB UNIVERSITY, CHANDIGARH. 

SAMPLE:- 

173 children drawn from Nursery school and Anganwadi Centres formed the 

experimental groups. The age range of the children was 3 years 9 months to 5 years. 

Further 90 children of the sample belonged to high-socio-economic status (SES)H and 

83 of the sample belonged to low socio-economic status (SES)L. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Asa result of intervention a significant increase in the all round development, concept 
development and IQ levels was observed in both the groups i.e. in (SES)H and 
(SES)L. 

• Environmental deprivation was the main cause of developmental retardation in most 
of the children belonging to the disadvantaged group. 

• The IQ developmental skills and concept mastery were highly correlated. 

• The effectiveness of intervention programme was different for children belonging to 
different levels of intelligence viz. mental defective etc. 

• Positive outcome of parental involvement were established on the basis of the results. 
For example: Parents were periodically sent activity letters which aided them in 
reinforcing at home certain behaviours and skills that their children had newly 
acquired which helped children in practicing and thus acquiring certain skills at a 
faster pace. 
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• The positive responses, on the questionnaire of teachers and Anganwadi workers 
indicated their satisfaction over the curriculum and advocated Multi-level Teaching as 
effective technique for instructional purposes. 

PREM CHAND ABROL (1987): CONSTRAINTS IN THE EDUCABILITY OF 
THE TRIBES - GADDIES, GUJJARS AND BAKERWALS IN JAMMU REGION. 
PH.D. (Department of Education) PUNJAB UNIVERSITY, CHANDIGARH. 

SAMPLE:- 

360 respondents including community members, school children and teachers formed the 
sample of the study Respondents from different communities were as follows: 

Gaddies - 80 

Gujjars - 200 

Bakerwals - 80 


Total 360 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Awareness in the communities about the importance of education need to be 
emphasised. 

• The practice of sending few children to school and retaining others at home should be 
discouraged through the promotion of adult education programme. 

• Motivational programmes for communities such as films, plays and frequent visits by 
the teachers need to be practiced. 

• Cooperation and coordination among the agencies working at the field level is 
essential for popularizing education among the illiterate and economically weaker 
parents. 

PUSPHA AGGARWAL (1989): A LONGITUDINAL STUDY OF PERCEPTUAL 

MATURATION PROCESS IN RELATION TO SEX, SOCIO-ECONOMIC 

BACKGROUND AND INTELLIGENCE OF 5-7 YEARS. PH.D. (Department of 

Education), H.P. UNIVERSITY, SIMLA. 

SAMPLE:- 

Children in the age group of 5-7 years studying in Hindi and English medium schools 

formed the sample of the study. A sample of 100 children drawn from 2 schools out of 
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which 1 school was Hindi medium and other one was English medium made the 
experimental group. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 


• Perceptual maturation of the individual child emerges out of a big buzzing and 
blooming confusion. 

• The perception of the external world in early childhood is not clear to the child. 

• The child by age of 5 years able to draw loops, circles and sometimes straight lines. 

• Children should be given freedom to draw as they like. 

• Motor skills of operating wrist and fingers gradually develop in children with greater 
accuracy 

• Distortions in the figures and moving the cards excessively shows the mental 
disturbance of the child and needs the guidance of an expert 

• The performance of children from low income and deprived groups is comparatively 
poor than children from high socio-economic status. 

G. LACHAIAH (1990): THE IMPACT OF EDUCATION IN SOCIALIZING THE 
TRIBAL CHILDREN - A CASE STUDY OF BANJARAS. PH.D. (Department of 
Education) OSMANIA UNIVERSITY, HYDERABAD. 

SAMPLE:- 

School going and non school going children of Banjara community of Nijamabad District 
formed the sample of the study to know the influence of formal education on them. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• There is a close proximity between education and socialization. Therefore, it is 
necessary to provide education to all children at their door step 

• Education is inversely proportionate to traditional out look Hence, a scientific 
education is necessary to promote rationalistic outlook which helps in societal 
development. 

• Education is encompassed by economical and occupational structures, hence the 
curriculum may be redesigned and oriented in relation to socio-economic and culture 
of tnbals. 
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• There is an educational thirst among the non school goers. It is necessary to provide 
them adult education with in their reach. 

• The parental literacy is directly proportionate to children education. Therefore it is 
advisable to provide adult education to all the illiterate parents, to accelerate formal 
education. 

• The teachers felt the need for tribal teachers and separate institutions at primary level 
for the children to share a better rapport between the teacher and the taught. Since 
separate institutions are also requested by the tribal children, it is therefore necessary 
to provide them at primary level. 

Due to the social mobility and seasonal nomadism, most of the school going children are 
out of school. There is a need for mobile schools (like in Delhi, Bombay and Jammu and 
Kashmir) to facilitate the children of nomadic workers at sites, where they work. 

K. HYMAVATHI (1992): EVOLVING MODEL FOR DEVELOPING THE 
AFFECTIVE ASPECTS OF CHILDREN AS ENVISAGED IN NATIONAL 
POLICY ON EDUCATION 1986. PH.D. (Department of Education) OSMANIA 
UNIVERSITY, HYDERABAD (A.P.) 

SAMPLE:- 

100 students from S experimental group schools and 100 students from 5 control group 
schools formed the sample of the study. Similarity among both the groups was 
maintained on the basis of age, sex, socio-economic status and educational level. 

CONCLUSIONS/EDUCATIONAL IMPLICATIONS 

• The affective aspect of honesty has been successfully planted, nurtured and improved 
in experimental group. 

• The affective aspect of truthfulness was very well exhibited by children of 
experimental group. 

• The consequences of not being punctual in and outside the classroom has been very 
well grasped by the children of experimental group indicating that this functional 
behaviour has been successfully nurtured through new model. 

• The idea of cleanliness has been thoroughly imbibed in children of experimental 
group by realising that cleanliness of the surrounding gives soothing effect to the mid. 
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• Sympathetic attitude has been thoroughly planted, nurtured/improved among children 
by practising by the new model. 

• The affective aspect of love and affection has been successfully improved by the new 
model. Children have been found to have cherished the quality of love and affection. 


MURTHY V. (1992): AN INVESTIGATION INTO THE 

SCHOLASTIC READINESS OF PRE-SCHOOL CHILDREN. Ph.D. 
(Department of Education), UNIVERSITY OF BOMBAY, BOMBAY. 


SAMPLE:- 

484 children of age group 3 to 5-1/2 years enrolled with the S.I.E,s school of Greater 
Bombay formed the sample of the study 


CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Scholastic Readiness as well as its components i.e. motor, cognitive and 
psychological skills and comprehension of English are positively related to the 
academic achievement of pre-school children. 

• The levels of Scholastic Readiness and its constituents significantly differ in the 
Academic Achievement of pre-school children. 

• Scholastic Readiness and Academic Achievement do not differ among boys and girls 
nor the age affects it. 

• Scholastic Readiness is influenced by home background. Mother’s education is the 
important determinant of scholastic readiness. 

• Parental involvement and child rearing practices also influence the Scholastic 
Readiness and Academic Achievement of pre-school children. 

• Parents should strengthen their interpersonal bonds and nuture their curiosity and 
inquigitiveness. 

• Environmental deficits adversely affect the Scholastic Readiness of pre-school 
children. It should be compensated with the schools extension and expansion 
programmes. 
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UPADHYAY, S. (1988): A STUDY OF THE FACTORS OF SCHOOL 
DROPOUTS AT VIII CLASS LEVEL IN THE SLUM AREAS OF 
MORADABAD CITY IN UTTAR PRADESH. PH.D. (Department of 
Education) MEERUT UNIVERSITY, MEERUT. 

SAMPLE: 

206 dropouts and 206 non-dropouts formed the sample of the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

Poor achievement, poor educational, occupational and socio-economic status of parents 
were the main factors of dropout children to discontinue their education. 

TRIPATHY, P.K. (1990) : COGNITIVE FUNCTIONING, 

AFFECTIVE ADJUSTMENT AND ACADEMIC ACHIEVEMENT. A 
STUDY OF THE TRIBAL CHILDREN OF ORISSA. PH.D. (Zakir 
Hussain Centre for Educational Studies) J.N.U., NEW DELHI. 

SAMPLE:- 

360 tribal children from tribal schools and integrated schools studying in classes II, III 
and IV formed the sample of the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Academic achievement of both types of school children did not differ, 

• In the context of universalisation of elementary education, it was suggested to bring 
the tribal children towards the main stream in order to achieve the goal. 

• Special attention should be given to pre-primary education of tribal children because 
of rapid physical and mental growth during early childhood. It will help in 
developing language development at par with the non-tribal children which Was found 
major factor to adjust in integrated school. 


Integrated schools need to review the following areas: 

• Improvement in curriculum content and transactional strategies suggested. 

• Minimum educational facilities to be provided in primary schools. 
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• Teachers’ orientation in local tribal language is necessary to teach tribal children 
effectively. 

• Guidance and supportive services for tribal children suggested. 

• Inspection and academic supervision should be a regular feature 

• Evaluation and monitoring should also be a regular feature. 

JANAK DUGGAL (1993) : ACCESS OF SCHEDULE CASTE GIRLS 
TO ELEMENTARY EDUCATION IN RURAL HARYANA - A 
STUDY OF SOCIO-ECONOMIC PROBLEMS IN 
UNIVERSALISATION OF ELEMENTARY EDUCATION. PH.D. 
(Faculty of Education), JMI, NEW DELHI. 

SAMPLE: - 

Out of 4 sample villages 358 households of schedule caste were identified. From these 
households 441 girls were identified in the age group of 6-14 years. The status of these 
girls was as follows: 

55% school going (i.e. studying in schools) 

31% Dropouts 
14% Non-enrolled 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• The dropout rate was higher at upper primary level than at primary level. 

• Majority of households had 4 to 5 children 

• Responsibility of household chores was entirely on the females. Heavy work load 
demands in large size families forced school going girls to share work load with their 
mothers. 

• Educational status of SC girls whose parents were in the younger age-group (20 to 35 
yrs) was better than those whose parents were in the older age-group (35-45 yrs). 

• Majority of parents were illiterates. 

• Illiteracy and low educational level of parents had a negative effect on education of 
the girls. 


65 



• The percentage of school going girls was higher whose parents were skilled workers, 
in government or private service or self employed. Thus occupations of parents had 
close relationship with the educational status of the girls. 

• Non-enrolled and dropout girls were those required to improve financial position of 
their families. 

• The incentive amount should very as per economic conditions of the families of these 
girls as low economic conditions had adverse effect on their educational status. 

• Sex bias creaped in matters concerning education of children 

• Educational status of SC girls was better where decision about their education matters 
were taken by the parents in consultation with each other than in the cases where 
mothers or fathers were the main decision makers. 

• Lack of adequate academic support at home had been a bottleneck in educational 
progress of girls. 

• Parents reported that girls lacked interest and mismanaged the available time in 
gossiping or playing with kids in their own families or in the neighbour hood. 

• Involvement in activities like collection of fuel, water, fodder, cooking food, cleaning 
utensils and the house, washing clothes or assisting in agricultural pursuits did not 
play an adverse role in the UEE of the girls as participation in these activities was a 
question of only management of time. But when forced by circumstances to 
participate full time in activities like care of sick or small children or help mothers in 
income generating activities, then the same were a hindrance in their educational 
pursuits. 

• The education of girls is not cost free for parents. They report that incentives is 
inadequate and not in time. 

• Early marriage diverted tender minds of girls from studies and had negative effect on 
continuation of education. 

• Many parents did not attach much importance to enrollment and retention of the girls 
is schools. The educational level of married women did not enhance their status in 
their matrimonial homes. 

• The concept of dependence culture was a status symbol for the females. The idea that 
education will hoop girls careerwise and make them economically independent did 
not appeal. It did not encourage them to enroll and retain them in schools. 
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• The factors motivated parents to enroll their daughters were to improve their marriage 
prospects, provide better employment facility in future, equip for efficient 
management of household chores, acquire better communication skill by reading and 
writing prepare for better upbringing of the children etc 

• The foremost reason for non-enrollment was their ignorance of the value of education. 
The parents also had low confidence in the academic competence of the girls. They 
have low ambitions and career aspirations for them 

• Most girls have psychological and imaginary fears in joining schools. They had low 
self image considered themselves incapable of understanding what was taught in the 
schools. 

• Lacks of academic guidance, health problems of learners or any family members 
interrupts in studies. 

DEVINDRA (1996) : SOCIALISATION AND EDUCATION OF THE 
CHILDREN OF SOME NOMADIC COMMUNITIES IN DELHI 
STATE. PH.D. (Institute of Advanced Studies in Education) 

NEW DELHI. 

SAMPLE:- 

Three communities viz. Gadia Lohars, Snake Charmers and Nats formed the sample of 
the study. 25 families from each community i.e. 75 families in all were studied in this 
endeavor. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• These communities by now have become seminomadic or semi-sedantarised in Delhi 

• Their cultural, traditional and social structures remain unchanged. 

• Some superficial cultural changes appear to be visible in their food, dress, speech etc. 

• They are facing a very miserable economic existence. Elders following traditional 
occupations but economic hardships have forced young boys and girls to go in for 
other occupations. Girls to take-up road side begging. They have not yet taken to 
crime, thanks to the cultural control of their elders. 

• Socialisation of children is quite backward, poor, shabby. Children learn their dlaily 
chores and occupation from their elders. 
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There is very little of formal schooling and even non-formal education being made 
available to these people. It is shocking to discover that Govt, and NGOs have not 
yet reached these nomadic people in the metropolis. They are most neglected groups. 

The value structures remain intact but cracks have started coming. 

Parental ignorance, poverty, and opposition of school peers tend to dissuade all those 
nomadic children who are able to seek admission in schools. Formal schooling does 
not seen to be helping them at all. 

Complete absence of any innovative scheme launched by the Govt, or NGOs in 
improving their traditional occupations. 

Children of these communities are illiterate and backward. 

Serious efforts need be made to improve their life conditions. There should be 
functional educational schemes. They may be made aware to avail various privileges 
and facilities to which they as backward are entitled. 

Very less number of children go to school, and whosover attendee the schools were 
by and large unable to perform well in the schooling. Because of several 
deprivations, nomadic children’s performance was found to be poor. 




Unit - III 


CURRICULUM DEVELOPMENT 


POONAM BATRA (1990): HOW CHILDREN THINK AND LEARN - 
A SOCIO-PSYCHOLOGICAL STUDY OF GRADE ONE AND TWO 
CHILDREN IN THE BETUL DISTRICT OF M.P. PH.D. (ZAKIR 
HUSSAIN CENTRE FOR EDUCATIONAL STUDIES) SCHOOL OF 
SOCIAL SCIENCES, J.N.U., NEW DELHI. 

SAMPLE: - 

In-depth study of two primary schools located in deep interior rural areas formed the 
sample of the study. 30 children including both boys and girls formed the experimental 
group and 25 formed the control group. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

The findings of the study have significant implications for curriculum development, 
teaching methodology and teachers’ training. 

• Teaching methodology and curriculum content determine not only the processes 
children follow in acquiring skills of literacy and numeracy,, but also have significant 
implications for the way children’s thinking develops. 

• An activity based curriculum within Piagetian and experiential model facilitates 
cognitive growth and the acquisition of literacy and numberacy skills. The feasibility 
of such an alternative curriculum however needs to be examined. 

• A curriculum based on the theoretical insights of Piaget directs children to think in 
western, rational and de-contextualised ways. 

• The conventional system of primary education designed to focus on functional 
literacy has little or no relevance for majority of children attending schools. 

• Given the predominance of oral mode of communication in rural societies it is 
necessaiy to explore alternative methods of teaching, which must be in keeping with 
the learning and thinking processes of young children, as well as relevant to specific 
cultural contexts. 
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JAYANTI ROY (1987) : A STUDY OF SOME OF THE 
CORRELATES OF READING ABILITY (R.A.) AMONGST 
PRIMARY SCHOOL CHILDREN OF DELHI. PH.D. (ZAKIR 
HUSSAIN CENTRE FOR EDUCATIONAL STUDIES) SCHOOL OF 
SOCIAL SCIENCES, J.N.U., NEW DELHI. 


CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• Reading Ability was constituted of factors such as personality traits, intelligence, 
phonic ability, reading habits of students, reading interest of students, health, 
availability of reading materials, parents education, parents occupation and reading 
habits of parents. 

• Reading ability is significantly correlated with academic performance. 

• Reading ability was a function of types of schools. 

• Reading ability varied in terms of differential personality traits (i.e. deligence at work, 
honesty, neatness). 

• Reading ability was significantly correlated with home back ground such as 
availability of reading materials at home, educated parents etc 

• Reading ability did not differ as a function of sex factor. 

• Improvement in reading ability led to better academic performance amongst students. 

PATEL, KANTIBHAI D. (1988) : AN INVESTIGATION INTO THE 

EFFECTS OF SENTENCE PATTERNS AND VOCABULARY UPON 

THE UNDERSTANDING OF BASIC CONCEPTS OF ARITHMETIC 

. PROBLEMS WITH THE PUPILS. PH.D. (M.B. PATEL COLLEGE 

OF EDUCATION), SARDAR PATEL UNIVERSITY. 

SAMPLE: - 

Out of 1370 pupils studying in grade VIII, 731 formed the workable sample of the study 

The average readers were being ignored. 
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CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 


• Reading materials should illicit the greater amount of comprehension on the part of 
the pupils. 

• Easy sentence and easy vocabulary should invariably be used more often than the 
other modes of sentence patterns. 

• Reading materials/textbooks must be commensurate with the reading ability of the 
pupils. 

• More than one text book in the subject at different levels of sentence patterns should 
be prepared to raise the comprehension of the poor readers. 
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Unit - IV 


TEACHERS PREPAREDNESS AND MOTIVATION 

S. MARY JONS (1988): UNIVERSALISATION OF PRIMARY 
EDUCATION: DOMAINS AND DIMENSIONS OF QUALITY 
IMPROVEMENT . Ph.D (Deptt of Education ), Osmania University, 
Hyderabad (A.P) 


SAMPLE 

31 schools comprising 16-urban and 15-rural were selected randomly. From these schools 

100 teachers were identified to obtain opinion responses. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Teachers knowledge of pupils, profile is essential for intelligent and effective 
teaching. 

• Teachers close relationship with the learners helps in motivation, discovering the 
nature, needs and social background of each child. 

• A devoted teacher overcomes all the obstacles that stand in the way of primary 
education. 

• Curriculum of primary schools is neither interesting nor attractive for the children of 
tender age . 

• Curriculum should be related to the needs of the child and society. 

• Text books of primary school should contain pedagogical outline and methodology of 
teaching. 

• Teachers with initiative and vision, using teaching / learning aids, applying 
psychological principles of learning make learning effective. 

• Teachers should attempt to discover ways and means for improving the learning 
situations in spite of all odds. 

• Teachers should integrate objectives of education with the home and community. 
These should be aimed at the spiritual and emotional development of the pupils. 
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• Teachers should enable the child to feel a sense of pride and feel confident he is 
capable of learning. 

• Parents teachers relationship contribute favourably in the development of child’s 
potential to the highest level. 

• Multi grade class teaching, single teacher school, work load of teacher, lack of 
individual attention are some problems contributing decrease in the the quality of 
education. 

• Illiteracy and apathy of parents, economic hardship, child labour both paid and 
domestic , ill health, early marriage tradition are some major obstacles for children’s 
education. 

• Lack of special programmes like inter school debates .competitions, lack of 
incentives like, free supply of text books, uniform, scholarship, lack of attractive aids 
of learning, lack of properly equipped play ground and seating arrangements etc are 
the factors hindering quality improvement of primary education. 

• Adoption of non-graded system and continuous assessment of attainment would 
ensure effective learning. 

• Non-formal education is a boon to those children who can not pursue their education 
through forawi system 

• Non-formal education supplements and complements formal education its curriculum 
is not rigid and fixed. 

• Non-formal education is employment oriented that will provide training in socially 
useful productive work. 

• Non-formal education serves as an alternative strategy to universlisation of education. 

RAJESHWAR RAO A (1993): IMPACT OF IN-SERVICE EDUCATIONAL 
PROGRAMMES ON TRIBAL TEACHER AT PRIMARY LEVEL OF 
ADILABAD DISTRICT IN ANDHRA PRADESH. Ph.D. (Deptt Of Education) 
OSMANIA UNIVERSITY. Hyderabad (A.P). 

SAMPLE 

The sample consisted of 62 schools from 6 mandals of Adilabad District of Andhra 
Pradesh. The selection of schools and mandals was on random basis. The sample also 
consisted of 100 teachers, 50 mandal educational officers and 25 District officials who 
were interviewed during the study. 
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FINDINGS /EDUCATIONAL IMPLICATIONS 


1. Administration 

• Lack of qualified resource persons for in-service training programmes 

• No utilisation of audio visual equipment during in-service training. 

• Physical arrangement inadequate for participants. 

• No information about the course in advance. 

2. Organisation-: 

• No regular courses of tribal teachers 

• The courses to be organised during holidays. 

• The vanue should be nearby the work places. 

• Sharing of learning experiences among participants, resource persons and organisers 
not practiced. 

3. Content 

• Participants training on increase of moral value ,need for national integration and 
improvement of women’s education was less effective 

• Problem of tribal teachers not solved. 

4. Discipline 

• No positive effects of training on participants 

5. Materials 

• The organisation of programmes was not systematic in providing all required 
materials in time. The supplied material was either not related to the training 
programme inadequate or unsuitable. 

6. Financial - 

• Shortage of adequate funds affect organisation and printing work. 

7. Professional Needs 

Needs of the tribal teachers not fulfilled. Professional growth and evaluation technique 
not given adequate place in the training course. 
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REDDY, CHANDRA PRAKASH (1991): QUALITY IMPROVEMENT OF PRE¬ 
SERVICE EDUCATION OF PRIMARY SCHOOL TEACHERS IN A.P. Ph.D 
(Deptt. Of Education) OSMANIA UNIVERSITY, Hyderabad (A.P) 


SAMPLE-: 

51 respondents formed the sample of the study. Out of these 11 Principals and 40 

Assistant Lecturers were there among the total sample. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• For improvement of quality of primary school Teacher Education following measures 
were emerged from the study: 

• Special emphasis should be there on appointing subject experts in primary education. 

• Separate Department of Teacher Education should be there to concentrate on this 
aspect. 

• Teacher Educators are not being paid at par with other states and central government 
personnel. 

• The teacher-pupil ratio is very high (i.e. 150 to 200). 

• Institutions are quantity oriented instead of quality oriented. 

• Theory part is high as compared to practical. 

• Telugu Language methodology pupils strength is very large and so the pupil-teacher 
ratio is high. 

• Training imparted in the institutions is not relevant to regular primary class teaching. 

• Child centred and activity based methods are not included in the curriculum. 

• Due to lack of physical facilities like laboratory , library, Audio Visual Aids etc. 
training institutes are not functioning effectively. 

• Out dated cumculum should be updated to suit present needs of primary schools. 

• Duration of training is just one year which is very short. 



R.V. ANURADHA (1995): AN APPRAISAL OF TEACHER TRAINING IN A P P 
E P. Ph.D ( Deptt. of Education ) OSMANIA UNIVERSITY, HYDERABAD (A.P). 

SAMPLE 


200 teachers from the twin cities of Hyderabad and Secundrabad who have under gone 

the in- service training of APPEP formed the sample 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS-: 

• In service courses given under APPEP was helpful in applying six pedagogical 
principles. The useful activities were group activities, practice teaching sessions and 
discussions after practice teaching. 

• Resource person’s assistance was found unsatisfactory.Reasons perhaps being 
negligence to encourage discussion and poor delivery system. But it was satisfactory 
in other aspects like giving new material, preparations, innovative practices etc. 

• Active participation of majority of respondents was not ensured and so was their 
contribution. The reasons perhaps being the respondents felt that in-service training 
given by A P P E P was not necessary . 

• In-service training programme coverage was partial and duplicate in some aspects. 

• Training in students’ evaluation was almost absent in the in-service training 
programme 

• The impact of training programme was more on non-government school teachers than 
government school teachers. 

• The class room activities of the respondents like feed back, teacher directed activities 
were influenced by A P P E P training whereas activities like class room organisation, 
time spent on learning tasks by children and evaluation were not influenced by the 
training. 


• The APPEP training helped in improving the attendance and achievement levels of 
the students. 

• Impact of training was more on promoting learning by doing and providing learning 
activities whereas it did not take place in areas like monitor system, working together 
m groups, raising students interest and using local environment 
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• The activities organised at the TEACHERS’ CENTRES were not much beneficial in 
developing the teaching skills of the respondents. 

MANJULA SOOD (1989) : A STUDY OF THE IMPACT OF 
CERTAIN TEACHING SKILLS ON THE ACHIEVEMENT OF 
UNDER ACHEVERS AT PRIMARY STAGE. Ph.D (Department Of 

Education), H.P University , SHIMLA. 

SAMPLE 

96 students studing in grade V in three primary schools formed the sample of the study. 

Out of these 84 students were identifed as under achievers. 

CONCLUSION / EDUCATIONAL IMPLICATIONS 

• Appropriate teaching skills create a conducive learning environment in the classroom 
by making the teaching learning process interesting and attractive. 

• Use of teaching skills viz.questiomng, reinforcement using audio-visual aids, self 
evaluation and peer group work develop traits like creativity,low anxiety, confidence, 
motivation, cooperation and aspiration etc. 

• Teacher training programmes to be effective to serve the purpose, the teachers should 
be helped to have adequate theoratical practical knowledge of concept, procedures 
and techniques of evaluation 

• Teachers training programmes need to be revitalize 

• Teacher training institutions should be evaluated periodically in performance. 

• In srevice training of teachers is essential to orient them in the use of teaching skills 
and new educational developments. 

• Rural schools in general are in bad shape and lack adequate facilities which tends to 
decrease the holding power of the schools. It gives rise to the phenomenon of 
wastage and stagnation. 
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PRAMOD KUMAR PANDA (1990) : A STUDY OF THE COMPOSITE 
EFFECT OF A PACKAGE OF CERTAIN CURRICULAR 
STRATEGIES ON SELLECTED COGNITIVE AND NON- 
COGNITIVE CHARACTERSTICS OF RURAL AND PRIMARY 
SCHOOL STUDENTS OF ORISSA. Ph.D ( Department Of Education), 
H.P University SHIMLA. 

SAMPLE 

Asample of 105 students of class V Oriya medium primary schools from rural areas of 
Orissa formed the sample of the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• The effective use of five curricular strategies viz. use of teaching skills, continuous 
evaluation of the students, ensuring parental involvement, motivating the students and 
providing extra reading materials help to increase the study habits of the students and 
reduce the level of test anxiety significantly. 

• Better study habbits and low test anxity shown to be related to superior academic 
performence. 

• Teachers training programmes for primary school teachers should be revitalize 
including modifying curriculam, selection of teachers, adoption of uniformtraining 
policy, provision of adequate facilities and infrastructure in the concerned institution. 

Inservice training of teachers need to be organised for enrichment of teachers in the 
curricular strategies and educational developments. 

REDDY, CHANDRA PRAKASH (1991) : QUALITY IMPROVEMENT 
OF PRE-SERVICE EDUCATION OF PRIMARY SCHOOL 
TEACHERS IN A.P. Ph.D (Deptt. Of Education) OSMANIA 
UNIVERSITY, Hyderabad (A.P) 

SAMPLE-: 

51 respondents formed the sample of the study Out of these 11 Principals and 40 
Assistant Lecturers were there among the total sample . 
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CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• For improvement of quality of primary school Teacher Education following measures 
were emerged from the study : 

• Special emphasis should be there on appointing subject experts in primary education. 

• Separate Department of Teacher Education should be there to concentrate on this 
aspect. 

• Teacher Educators are not being paid at par with other states and central government 
personnel. 

• The teacher-pupil ratio is very high (i.e. 150 to 200). 

• Institutions are quantity oriented instead of quality oriented. 

• Theory part is high as compared to practical. 

• Telugu Language methodology pupils strength is very large and so the pupil-teacher 
ratio is high. 

• Training imparted in the institutions is not relevant to regular primary class teaching. 

• Child centred and activity based methods are not included in the curriculum. 

• Due to lack of physical facilities like laboratory , library. Audio Visual Aids etc. 
training institutes are not functioning effectively. 

• Out dated curriculum should be updated to suit present needs of primary schools. 

• Duration of training is just one year which is very short. 

SUDHEER REDDY, K .S. (1988) : LEARNING DISABILITIES 
AMONG PRIMARY SCHOOL CHILDREN. - A PSYCHOLOGICAL 
STUDY. Ph.D (Deptt of Education) Osmania University, Hyderabad 
(A.P) 

SAMPLE 

Out of 820 children of class V, 550 were taken as final sample From these sample 
subjects 18 children were identified as children with learning disabilities (LD) 
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CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• Children with learning disabilities should be identified at an early stage to check later 
severe psychological problems. 

• Teachers are the best evaluators to assess children’s learning problems by establishing 
a strong rapport with the students 

• Classroom environment reduces the fear of testing that is often seen in the children. 

• Teachers should be trained well to enable to screen and identify children with 
learning disabilities. 

• Identification tools should be accessible to all the schools and teachers 

• There should be a built in curriculum which not only identifies lacunae but enables to 
over come the same. 

• Teachers training should focus on minimising the group differences between learning 
disabled and normally achieving children. 

• Instruction to use cumulative verbal rehearsal should be emphasized in the process 
training. 

• The need for increased awareness of the effective characteristics of learning disabled 
children should be emphasized. 

• Provide numerous successful experiences instead of repeated failures which lead to 
doubt their own intellectual capacities and lose confidence in them. 

• Exposing the child to a variety of tasks and social situations and reinforcing both the 
initial and the continued involvement help children to make realistic appraisal of their 
capabilities and limitations 

GARA LATCHANNA (1996) : A COMPARATIVE STUDY OF 
GRADE REPEATERS AND DROP - OUTS IN TRIBAL AND NON 
TRIBAL PRIMARY SCHOOLS. Ph.D (Department of Education) 
Andhra University WALT AIR. 

SAMPLE 

Six Mandal Praja Parishad Primary Schools including 4- Tribal schools and 2-non 
Tribal schools selected randomly formed the sample of the study. 
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CONCLUSIONS / EDUCATIONAL IMPLICATIONS 


• The lacunae in the primary system of education is mainly due to teacher effect. 


• The next one is the economic poverty of the parents 


• The retention rates was very low in a backward district. 

• Open school and DPEP have not made any dent in reducing wastagnation in the back 
ward areas among the pupils belonging to the poorest of the poor families either in the 
tribal or non tribal backward areas and thus reorientation of these schemes is 
essential. 

• In the Ashram schools of tribal areas the pupils and teachers reside in the same 
campus and dine from the same kitchen practising in the daily routine a disciplined 
mixture of leamingg understanding and phisical exercise as was followed in the 
ancient Gurukula strategy of Education. The outcome of these schools stand no where 
with ancient system. 

• The teacher’s work should be viewed as a profession but amission to work with 
aptitude,heal and sympathy for the future generations. 

Unless the commitment and competence of teacher is improved and unless the socio 
-economic equality is not ensured, the measures contemplated by the government for 
the success in achieving hundred percent enrolment retention minimum levels of 
learning at the primary stage of education would remain a distant goal. 


SIBIA SUKHVINDER (1989) : VALUE PATTERNS OF CHILDREN 
AT PIAGETIAN CONCRETE AND FORMAL STAGES OF 
DEVELOPMENT. PH.D. (Department of Education) PUNJAB 
UNIVERSITY, CHANDIGARH. 

SAMPLE:- 

288 childlren drawn from 6 schools formed the sample of the study Agewise 
composition of the sample was as follows' 

97 in the age group of 6-8 years. 

98 in the age group of 11-12 years and 
93 in the age group of 14-15 years. 
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CONCLUSIONS/EDUCATIONAL IMPLICATIONS:- 


• Age is most important factor in the value development. 

• The domain of values more closely related to valuation and affections, rather 
exclusively to cognition. 

• School climate is an important factor in determining the values. 

• Teachers must give example rather than advise in order to influence the value 
orientation of students. 

• Interaction between teacher and taught will aid in the transfer of the influence of their 
values to their students. 

SHARMA, P. (1992): CREATIVE THINKING ABILITIES AMONG 
PRE-SCHOOL CHILDREN FOR THEIR LEARNING. PH.D. 
(DEPARTMENT OF EDUCATION), MEERUT UNIVERSITY, 
MEERUT. 

SAMPLE:- 

500 pre-school children in the age group of 3+ to 5+ years formed the sample of the 
study. This sample consisted of 400 urban and 100 rural children. 

CONCLUSIONS/EDUCATIONAL IMPLICATIONS 

• Children should not be forced to select a vocation according to teachers and parents 
will. 

• Teachers should identity the creativity of their children and it should be nurtured to 
fullest form. 

• The skills of imagination, questioning singing, dancing etc should not be ignored in 
school learning to maintain continuity with the preschool learning. 

• Teachers and parents should encourage curiosity among the infants. Children should 
be rewarded who display experimentation, creative learning, unusual ideas etc. 

• Creativity facilitates growth of intellectual, academic, psychometric, artistic abilities. 
All these should be encouraged . 

• Analogy and immagery both are closely related to the creative imagination and the 
same should be sharpened. 


82 



The needs of creativity gifted children should be fulfilled by the teachers and parents 
so that the same is not lost or give-up by the children. 


• Highly creative child can be assisted in different ways to overcome his problems. We 
can help him in reducing his feelings of isolation by teaching him to tolerate 
separateness, estranged from his teacher and peers, about anxieties and irrational 
fears, how to deal with hardships and failures m constructive activities of exploration 
and experimentation. 

• There are times that transforms activities and happenings into something “rich and 
strong” whereas at other times this dynamic play of force does not occur. Such 
fluctuations in the child’s life need special care by supporting and approving the 
creative thoughts and deeds that do occur. Favorable environment should also be 
created to facilitate creative occurrences during the low periods. 

GHOSE, SUDIPTA (1992) : A STUDY OF REAL LIFE 

EXPERIENCES AND MENTAL OPERATIONAL LEVELS OF 
ELEMENTARY SCHOOL CHILDREN FOR DEVELOPMENT OF 
ALTERNATIVE TEACHING-LEARNING STRATEGIES IN 
SCIENCE. PH.D. (DEPARTMENT OF EDUCATION), UNIVERSITY 
OF DELHI, DELHI. 

SAMPLE: - 

310 children studying in grades III, IV and V formed the sample of the study. These 
subjects were categorized into two groups viz. experimental group and control group. 
Both boys and girls participated in the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• The teaching learning process must begin with the assessment of the cognitive 
capabilities of each child. The child’s present level of thinking (i.e. mental 
operational level) must be the basis of planning strategies and not the level of 
majority in the class. 

• Since knowledge is constructed by experimenting and manipulating objects, plenty of 
opportunity should be provided to the children to handle a vast variety of objects that 
lead to learning a concept. 

• The learning experiences to be provided to the child should be real, related to his 
previous experiences and should optimally match his cognitive capabilities. Thus, 
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every child should have the opportunity to learn at his own pace a subject that interest 
him and is related to real life experiences, Class teaching should be individualized. 

• Children should be encouraged to interact with their peers and teacher and discuss 
freely whatever they have observed, experienced and thought. 

• The assessment of concept attainment should not be done by using a uniform yard 
stick. Every child must be assessed in accordance with his cognitive development 
and previous learning base. The reason being that a child of the concrete operational 
stage can not be expected to answer problems based on formal operational level of 
thinking just because some other children in his class are able to do so. 

R. DAYAL (1996) : A STUDY OF ADDITION STRATEGIES 

ADOPTED BY CHILDREN OF GRADES ONE AND TWO AT 

DIFFERENT LEVELS OF NUMBER CONCEPT MATURATION. 

PH.D. (INSTITUTE OF ADVANCED STUDIES IN EDUCATION). 

J.M.I., NEW DELHI. 

SAMPLE: - 

97 children studying in grades one and two in the age groups of 6+ and 7+ years formed 

the sample of the study 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• Varying levels of children were found in each grade. 

• Children in each grade demand instruction designed in accordance with their levels. 

• Lower level children are not fully operational and thus unable to internalise numbers. 

• Children of same grade use different solution strategies 

• With some intervention pupils could use higher order solution strategies. 

• The level of children and use of solution strategy both influence the achievement. 

• Improvement in the level of the child as well as use of strategy could result in better 
achievement. 
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PATEL, D.P. (1993) : AN INVESTIGATION INTO THE 

ENVIRONMENTAL AWARENESS AND ITS ENHANCEMENT IN 
THE PRIMARY SCHOOL TEACHERS. PH.D. (DEPARTMENT OF 
EDUCATION) SARDAR PATEL UNIVERSITY, VALLABH 
VIDYANAGAR (GUJARAT). 


SAMPLE 

200 primary school teachers participated in the study., Two groups comprising 100 
teacher in each were formed as experimental group and control group. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• To enhance the behaviour of teachers in the context of Environmental awareness, 
training programmes for teachers should be arranged by different agencies. 

• The teachers having awareness towards environment will have a great impact on their 
children in developing the sense of E.A. 

• Children having awareness towards the environment will help in protecting it more 
effectively. 

• Teachers having awareness towards the environment can educate people from all 
Walks of life about the environment. 

• Students can perform different activities like gardening, kitchen garden, field trips 
and excursion etc. 

PATEL, C.P. (1991): A STUDY OF THE IMPACT OF MODES OF 
TEACHING TO DEVELOP COGNITIVE AFFECTIVE BEHAVIOR 
OF THE PUPILS OF STANDARD VII ON THEIR ACHIEVEMENT 
IN MATHEMATICS. PH.D. (DEPARTMENT OF EDUCATION), 
SARDAR PATEL UNIVERSITY, VALLABH VIDYANAGAR 
(GUJARAT). 

SAMPLE:- 


160 pupils studying in standard VII formed the sample of the study 
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CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Intelligence and parental education play a vital role in developing cognitive and 
affective behaviour among the pupils. 

• Lesson Idea programme (LIP) had a significant effect on the achievement in 
mathematics affective behaviour and attitude of pupils towards mathematics. 

• The traditional methods of teaching mathematics can be partly replaced by the teacher 
through the modes of teaching like skills of search, provocative questions etc. 

• Classroom teaching strategies have little impact of research because teachers lack 
with innovative ideas and reluctant to change their way of teaching. 

SHAH, MILANKUMAR B. (1992) : AN INVESTIGATION INTO 
THE EFFECT OF SELF CONCEPT ENHANCING PROGRAMME 
ON THE ACHIEVEMENT, MOTIVATION, DEFENSIVENESS AND 
THE ANXIETY OF PRIMARY SCHOOL CHILDREN. PH.D. 
(DEPARTMENT OF EDUCATION) SARDAR PATEL UNIVERSITY, 
VALLABH VIDYANAGAR. 

SAMPLE:- 

315 children studying in grade VII drawn from 35 schools formed the sample of the 
study. Out of 6 sections in two sections whole class teaching strategy was adopted, in 
other two sections small group teaching strategy was adopted and remaining two sections 
were considered as control group. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• Self concept enhancing programme is a powerful tool to increase the self-concept of 
primary school children. 

• Initial self-concept inherited plays an important role in the enhancement of self- 
concept of the children. They acquire high levels after execution of the self concept 
enhancement programme, 

• Self concept enhancing programme indirectly develop the achievement motivation of 
primary school children along with their self-concept 
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JITENDRA H. PANCHOLI (1991) : AN INVESTIGATION INTO 
CONSERVATION, PERSONALITY AND READING ABILITY OF 
THE PUPILS AS PREDICTORS OF MATHEMATICAL CONCEPT 
AND MATHEMATICAL ACHIEVEMENT . PH.D. (DEPARTMENT 
OF EDUCATION) SARDAR PATEL UNIVERSITY. 

SAMPLE:- 

1530 pupils of grade VI from 20 schools formed the sample of the study. Out of these 
395 were of high reading ability and 402 were of low reading ability and remaining 733 
middle reading ability were dropped. 

Personality Test was administered on 
797 pupils. 

Out of these 

196 pupils were extrovert and 
211 pupils were introvert 
"407 

Conservation test was administered on 
407 pupils out of these 

114 pupils were of high conservation ability and 
96 pupils were of low conservation ability 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• It was found that conservation ability can be developed by training 

• Conservation ability was the main predictor of acquisition of mathematical concept 
and mathematical achievement. 

• Reading ability was the second predictor of mathematical concept i.e. good readers’ 
achievement was better. 

• Sex was the third predictor of mathematical achievement. Boys achieved high scores 
than the girls. 

• Conservation ability, reading ability and personality interaction was the fourth 
predictor of mathematical achievement The introverts having high conservation 
ability and high reading ability achieved the highest score on mathematical 
achievement while the extroverts having low conservation ability and low reading 
ability achieved the lowest score on mathematical achievement. 
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PATEL, S.A. (1989): AN INVESTIGATION INTO THE IMPACT OF 
TRAINING IN CONSERVATION ABILITY OF THE PUPILS UPON 
THEIR CONCEPTUAL UNDERSTANDING. PH.D. (DEPARTMENT 
OF EDUCATION), SARDAR PATEL UNIVERSITY, VALLABH 
VIDYANAGAR, GUJARAT. 


SAMPLE:- 

2050 pupils studying in grade IV in 21 schools of Mehsana Taluk formed the sample of 
the study. The cognitive level of these children was as follows: 


Conservees 

- 925 

Semi-Conservers (i.e. Transitional) 

- 420 

Non-Conservers 

- 705 

Total 

2050 


CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• Significant increase was found in conservation ability by imparting training of 
conservation ability. 

• Pupils having conservation ability possess more conceptual understanding in 
arithmetic. 

• Primary teachers should provide training in conservation ability during their teaching 
work to develop effective conceptual understanding in arithmetic. 

• The effect of training of conservation ability was higher on the pupils of high SES 
than the pupils of low SES. 

• No significant difference was found in the conceptual understanding in arithmetic 
among girls and boys due to the effect of training of conservation ability. 

• Parents’ educational status was not found to be significant on the effect of training of 
conservation ability of the pupils. 
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PATEL, M.R. (1990) : AN INVESTIGATION INTO 

CONSERVATION ABILITY AND READING READINESS OF 
CHILDREN IN RELATION TO CERTAIN PSYCHOSOCIAL 
VARIABLES. PH.D. (DEPARTMENT OF EDUCATION), SARDAR 
PATEL UNIVERSITY, VALLABH VIDYANAGAR, (GUJARAT). 

SAMPLE: - 

1137 children studying in 30 primary schools of Khed District in grades I, II and III 
formed the sample of the study. Out of these children, 459 were isolated which 
confirmed to the requirements of categorizing into different levels of independent 
variables. 

Independent variables: 

• SES of parents 

• Educational levels of parents 

• Children’s age 

• Children’s sex 
Dependent variable was: 

• Conservation ability. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Parents educational level was the strongest predictor of the reading readiness of the 
children. 

• Child’s age was the second predictor of the reading readiness. 

• Conservation ability of children was the third predictor of reading readiness. 

• Conservation ability could be induced by training 

• Induced conservation ability can not match with spontaneous conservation as the 
result on reading ability was dismal. In this regard Piaget believed that conservation 
ability could generate cognitive performance only when it grows spontaneously. 

• Reading is a cognitive process. It requires conservation ability which is not appearing 
at the age of 5. Thus school admission age should be 6 or 7 years. 
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SUSHMA JOSHI (1989) : A STUDY OF ATTITUDES, VALUES AND 

LEVEL OF ASPIRATION IN-SERVICE AND PRE-SERVE 

TEACHERS AT PRIMARY LEVEL. PH.D. (DEPARTMENT OF 

EDUCATION) BANARAS HINDU UNIVERSITY, VARANASI. 

SAMPLE:- 

The sample consisted of 80 Boys Basic Primary Schools and 80 Girls Basic Primary 

Schools from Varanasi and Allahabad districts. The sample also included 180 male 

teachers and 168 female teachers in the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Primary education is the foundation of the entire super structure of the nation and 
constitues the backbone of the fundamental inputs that a child receives in the learning 
process. 

• In order to achieve quality in primary education, the quality of teachers need to be 
improved so as to inculcate healthy and favorable attitudes, values and aspirations 
among them. 

• Favourable attitudes towards the profession not only make teaching a easier job but 
socially acceptable and more rewarding. 

• Inculcation of positive values acceptable by the society and high aspiration for the 
future achievement is essential for improvement of quality of teachers. 

• Regular training programmes fail to develop right type of attitudes, values and high 
aspirations in teacher trainees which are essential components to make them effective. 
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Unit - V 


MANAGEMENT AND FUNCTIONING OF FORMAL /NON- 

FORMAL EDUCATION 


N. MANGA DEVI (1987) : A LONGITUDINAL STUDY TO 
EXAMINE THE INFLUENCE OF PRE - SCHOOL EDUCATION 
ON SOCIAL MATURITY, LANGUAGE SKILLS AND 
SCHOLASTIC ACHIEVEMENT OF STUDENTS WITH AND 
WITHOUT ANGANWADI BACKGROUND AT PRIMARY 
LEVEL. Ph.D (Deptt. of Education ) OSMANIA UNIVERSITY, 
HYDERABAD (A.P). 


SAMPLE 

1000 subjects both boys and girls were selected randomly from different primary schools. 
Out of this number S00 subjects were with Anganwadi background and S00 were without 
this background. 


CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• Anganwadi centres are not able to create even a reasonable impact on its products. 

• The performance of the children with and without Anganwadi background indicated 
no significant difference between the two groups. 

• No significant difference was found between the two groups on the level of social 
maturity. 

• The possible explanation for this result can be : 

=> More stress is laid on ‘physical’ care than pre school education in the Anganwadi 
programmes. 

=> Learning activities organised under these programmes reveal that the facilities 
provided at these centres make no room for cooperative group activities giving no 
scope for social interaction with the peer group, a pre requisite for fostering social 
maturity. 
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=> Perhaps the home environment is not congruence with the structured environment 
of the school this not merely creates a parallelism effects in the development of 
the child but may also retard the very process of social maturity aimed through 
Anganwadi. This calls for the need for organisation of more concrete learning 
experiences geared to the social environment of the family either by the 
government or by the voluntary agencies. 

• Substantial difference in the development of language skills among the two groups 
was found absent. The reasons for the absence of substantial difference may be the 
following: 

=> Anganwadi centres are not well equipped to offer the compensatory Early 
Childhood Education in terms of the development of language skills. 

=> The training imparted to the Anganwadi workers might not be adequate enough to 
equip them with necessary techniques in teaching language. 

=> The language spoken at home might not have lent supportive aid in language 
development.This suggest that unless reinforcement factors are present in the 
cultural environment, the efforts put in by the school alone can not foster the 
respective skills. 

• No significant difference was found with reference to scholastic achievement of the 
respondents with and without Anganwadi background. The reason for this findings 
may be the following : 

=> The learning activities organised at there centres might not have created the 
general expected experiences. 

=> The individual child’s readiness for learning might not be up to the expected 
level. 

=> The inadequacy of the Anganwadi learning experiences in motivating children to 
develop a desire for learning and institutionalised efforts for fostering competitive 
spirit. 

=> The perspectives of the teachers, policy makers and availability of resources also 
contributes in developing the desire for learning. 

=> Intensive compensatory curricular activities need to be stressed. 

• The study did not reveal any considerable degree of variance in the drop out rate 
among the two groups. 


92 



• Anganwadi centres are not equipped with the necessary infrastructure to create an 
enriched environment for compensatory learning. 

• Drastic measures have to be adopted for overhauling the entire system with reference 
to the character and quality of the institutions. 

• Most of the programmes are teacher directed and dominated leaving hardly any scope 
for interaction among the children through organised group-play or activity. 

YADAV R. D. (1987 ) : A STUDY OF THE PROGRAMME OF NON- 
FORMAL EDUCATION FOR CHILDREN OF 9-14 YEARS IN 
UTTER PRADESH. Ph. D (Centre of Advance Study in Education), 
M.S UNIVERSITY OF BARODA. 


SAMPLE:- 

Two blocks of a district in Uttar Pradesh having 50 NFEs (primary stage) and 15 NFEs 
(middle stage) formed the sample of the study. At the primary stage, 50 instructors, 250 
children and 100 village leaders and at middle stage, 15 instructors, 45 children and 30 
village leaders were the respondent of the study. 


CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• Distribution of centres was not proper in terms of population to be served. 

• The impact of programme was very meagre. 

• Supervision of centres was inadequate. 

• Supply of teaching learning materials was inadiquate and was not timely. 

• Facilities like drinking water, seating, housing, lighting were insufficient. 

• Drop out of children was mainly due to socio-economic and personal reasons. It was 
more acute at middle stage than at primary stage. 

• Honorarium and contingency amount were not satisfactory and paid irregularly. 

• Teaching all subjects satisfactorily by single instructor specially at middle level 
found difficult. 
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• NFE programme was perceived as less effective by children as well as by the village 
leaders. 

• Qualitatively the performance of children in literacy, numeracy, health and hygiene, 
social awareness, environment knowledge and vocational knowledge was poor. But 
quantitatively their success had been satisfactory. 

PANIGRAHI, S.C (1992) : A STUDY OF EDUCATIONAL 
DEVELOPMENT OF TRIBALS IN KALAHANDI DISTRICT OF 
ORISSA. Ph.D (Centre of Advance Study in Education) M.S 
UNIVERSITY OF BARODA. 

SAMPLE:- 

In the present investigation, educational development of Thuamul Rampur block of 
Kalahandi District with respect to formal and non formal sectors since 1962 was studied. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Residential accommodation even for the head master is not available. 

• Many schools are either with out building or with dilapidated building. 

• Schools have inadequate teaching aids. 

• Special training in teaching tribal children for teachers working in those areas was not 
given. 

• Massive motivational camps need to be organised for the tribal people in order to 
create awareness about the benefits of formal education. 

• School vacation should coincide with the harvesting and festival time. 

• Dominance of traditional beliefs and values was the main source of developing 
negative attitude in tribal parents towards girls education. 

• Guidelines regarding the roles and responsibilities of the district and block level 
functionaries be made available to all teachers. 

• Curriculum be made more need based to create interest and enthusiasm among the 
tribal people. 
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K. V. S. PRASAD (1991) : A CRITICAL STUDY OF THE PRE - 
SCHOOL EXPERIENCE OF CHILDREN ON SOCIAL MATURITY, 
LANGUAGE SKILLS AND SCHOOL PERFORMANCE, Ph.D 
(Department of Education ) ANDHRA UNIVERSITY, WALTAIR. 

SAMPLE:- 

300 children of primary stage including ISO with Anganwadi back ground and 150 
without Anganwadi background formed the sample of the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

No significance different between the children with and without Anganwadi experience 
was observed with regard to their level of social maturity. 

The possible reasons could be 

=> More stress on physical care. 

=3> Lack of facilities at the centres make no room for cooperative group activities and 
thus leaving no scope for social interaction with the poor group which is 
considered as the pre requisite for forstering social maturity. 


=> The difference between home environment and structured school environment 
leads to formation of population effect in the development of the child and also 
retards the very process of social maturity aimed through Anganwadi. In order to 
attain this objective there is a need to organise more concrete learning experiences 
geared to the social development and efforts to improve the social environment of 
the family by the government / voluntary agencies. 

• A significant difference was observed in the development of language skills among 
the children with Anganwadi experiennce. 

• Anganwadi centres offer compensatory pre- school education in terms of the 
development of language skills using the latest techniques in language teaching. 

• School performance was better among children with Anganwadi back ground. 

• Organisation of activities based on complete development of children make it more 
effective. 
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• Local Anganwadi personnel with heavy load of work does not always allow her to do 
justice to her duties properly. 

• Most of the prime time of the worker is devoted for Nutritional Supplementation 
Scheme and immunization of the children conducting survey of the pregnent ladies in 
the local area, demonstration of nutritional recipies to the mothers and maintenance of 
records. 

• Training of Anganwadi workers is of very short duration which is not sufficent to 
train him / her in the techiques of care and educational needs of the children. 

• Supervisory staff pay attention to the inspection of administrative functioning than to 
the learning activities. 

• The economically viable system of pre- schooling in the areas where there is no pre¬ 
school can be taken to the door steps of rural folk. 

JYOTSNA BARUAH (1987) : AN EVALUATION OF PRE SCHOOL 
INSTITUTIONS IN ASSAM WITH SPECIAL REFERENCE TO TEACHING 
METHODOLY. Ph.D (Department Of Education ) Gauhati University 
GUWAHATI. 

SAMPLE:- 

The study comprises random sampling from each district consisting of the types of 
schools, trained / experienced teachers and untrained/without experience teachers, higher 
and lower economic status parents. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Developmental and preventive approach should be basis of pre school education. 

• Motivational policy for young children should be formulated and implimented on a 
wider basis covering the most needy people of the entire country. 

• Pre-school education and welfare should go hand in hand. 

• Parent s education should be a part of the school curriculum to make them well 
informed on the needs and care of their children. 

• The involvement of various departments organisations and local people through the 
key leaders should be ensured for the programme 
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• Existing institutions should be involved in the training of various funtionaries linked 
up with the programme. 

• Necessary adm inis trative arrangements should be either created or strengthened for 
effective control of the programme. 

M. NARANGA RAO (1992) : A STUDY ON SCHOOL FACILITIES 
AND ADMINISTRATIVE ASPECTS OF VISAKHAPATNAM 
MUNICIPAL CORPORATION. Ph.D (Department of Politics and 
Public Administration), Andhra University Waltair (A.P). 

SAMPLE 

76 Visakhapatnam Municipal Corporation Schools fromed the sample of the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS 

• Schools timing are not solely based on students convenience but decided partly for 
the convenience of the teachers as well. 

• Teachers are handicapped due to circumstantial reasons and follow question - answer 
method of teaching 

• Educational committees funtion without representation from schools, education 
department and experts. 

• The member of Educational committees felt that physical facilities were inadiquate in 
schools affecting adversely their functioning. 


D. PRAKASA RAO (1989): EDUCATIONAL ADMINISTRATION OF 
VISAKHAPATNAM MUNICIPAL CORPORATION AS VIEWED BY 
TEACHERS OF PRIMARY AND SECONDARY SCHOOLS. Ph.D 
(Department of Education), Andhra University, WALTAIR. 

SAMPLE 

404 teachers and heads of schools formed the sample of the study. It included 107- male 
and 297 female respondents. 
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CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 


• The school administration requires to create a conducive atmosphere for teachers to 
work confidently, peacefully and efficiently. 

• Functionaries and administration should cooprate whole - heartedly with mutual trust, 
confidence and understanding. 

• Teachers involvement in planning process is necessary for effective implimentation of 
any scheme. 

• To enhance the image of the administration job satisfaction, appreciation and 
accptence of job is essential which require some orientation in human relations 
management for both the employer and their supervisors. 

• To spirit to be enshrined in different aspects of administration should be the 
administration by the funtionaries ; for the functionaries and of the functionaries 
under the over - all guidance and supervision of the authorities. 

• Administrative decentralisation should encompass functionaries of different schools 
with committees like school planning, school organising, budget, development, staff / 
students / parents grievance and redressaling committees so as to understand each 
other better and put forth their head, heart and soul and show positive results. 

• The society can reform the administration of local bodies to create conducive. 
Environment for the committed teachers and adminstrators to work in unison to the 
atmost satisfaction of the society. 


SUNITA KAUL (1991) : ASSESSMENT OF IMPACT OF NON 
FORMAL PRESCHOOL EDUCATION OF INTEGRATED CHILD 
DEVELOPMENT SERVICES ON CHILDREN’S SPECIFIC 
ABILITIES. Ph.D ( Centre of Advanced Study in Education ) M.S 
UNIVERSITY OF BARODA. 

SAMPLE:- 


The sample consisted of 120 primary school children such that 60 with ICDS experience 
and 60 with out pre school experience. 
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CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• ICDS pre school experience has a positive impact on children’s specific abilities. 

• The experience stimulates childeren’s development and a decisive impact is evident 
till the first grade of the primary school on reading readiness and specific school 
related behaviours. 

• Pre school experience is essential for children of low income families in order to give 
them an early advantage both during preschool years and at the beginning of primary 
school. 

• Children who are devoid even this minimal experience are ill-equipped in their 
developmental abilities and have not acquired some of the basic skills necessary for 
adjusting to the demands of formal learning. The experience which would promote 
desirable school relevant skills are extremely limited. 

• Early experience serve as a means to enhance children’s ability to cope and survive in 
the school setting. 

GUPTA, R.K. (1989): LEARNING PROBLEMS OF OUT OF 
SCHOOL CHILDREN IN THE AGE-GROUP OF 9-14 YEARS. PH.D. 
(DEPARTMENT OF EDUCATION), MEERUT UNIVERSITY, 
MEERUT. 

SAMPLE:- 

6 NFE Centres and 6 DACEP centres from three Hindi speaking states of M.P., Rajasthan 

and U.P. formed the sample of the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Learning problems of learners of these centres arise both from the home environment 
and the learning centres. 

• Poverty and unsympathetic home environment give rise to irregular attendance in the 
learning centres, non-completion of home assignments and disruption of learning due 
to non availability of learning materials. 

• Illiteracy of parents adversely affect motivation for learning and support in studies, 

• Provision of learning materials in the centres is much useful than cash grants to 
students or their families. 
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• The learning materials to facilitate the coverage of five year courses in two years time 
seem to accentuate the learning problems rather than helping in overcoming the same. 

• Instructional materials need through review to remove the inadequacies in content and 
presentation keeping in view the learners for whom these materials would be the sole 
support. 

SANDHYA NARANG (1991) : WOMEN PRIMARY SCHOOL 
TEACHERS IN DELHI - THEIR ROLE CONFLICTS, 
PERCEPTIONS OF SOCIAL ACCOUNTABILITY AND 
PROFESSIONAL CULTURE. PH.D. (DEPARTMENT OF TEACHER 
TRAINING AND NON-FORMAL EDUCATION), J.M.I., NEW 
DELHI. 

SAMPLE:- 

250 married women teachers of Municipal corporation of Delhi formed the sample of the 
study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• The professional culture of the women teachers of the MCD schools was found to be 
poor, depressing and sterile. 

• Women teachers of better socio-economic and cultural backgrounds are unable to act 
as agents of change and reform in MCD schools. They are becoming demoraliged 
and in effective due to their role conflicts. 

• The functioning of MCD schools should be remodeled so as to become free, efficient 
and functional to the needs of the growing children from the under privileged homes 
by removing suffocating social and academic climate. 

• Women teachers role conflicts are mainly due to poor administrative control, 
dysfunctional policies and various rural practices prevailing in the MCD 
administration. 

• Social accountability of women teachers was found to be hopelessly poor. It requires 
better facilities and supervision, Only flaming speeches and glorious songs would not 
help. 
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• The existing schools being anachronistic and out dated be replaced by the new 
conscientization model” which will be functional to the needs of the starter of society 
to which these schools cater. 

V. PRAKASH (1991) : AN INVESTIGATION INTO CURRICULUM 
POLICIES , PLANNING, AND THEIR IMPLEMENTATION AT THE 
PRIMARY LEVEL IN DELHI DURING 1966-1976. PH.D. 
(FACULTY OF EDUCATION) J.M.I. NEW DELHI. 

SAMPLE:- 

Primary Education System of Delhi 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Lack of initiative in teachers 

• Inadequate pre-service and in-service training 

• Political interference 

• Low-profile of Head masters/mistresses 

• No concept of work experience 

• Inappropriate teaching of science 

• Ineffective supervision 

• Inadequate finance 

• Influence of cast and community 

• Parent and teachers denied role in planning 

• Poor physical facilities 

• Class teachers not subject teachers 

• Promotion of research work negligible 

• Burden of heavy syllabus 

• Teachers awards 

• Deterioration in standards 

• Education officer always on deputation. 
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MEHTAB SINGH (1988) : A COMPARATIVE STUDY OF 
ORGANISATIONAL CLIMATE, LEADERSHIP BEHAVIOR AND 
TEACHER MORALE IN MUNICIPAL BOARD AND DISTRICT 
BOARD SCHOOLS OF ALIGARH. PH.D. (DEPARTMENT OF 
EDUCATION) AMU, ALIGHARH. 

SAMPLE:- 

149 District Board schools and 41 Municipal Board Schools formed the sample of the 
study. District Board schools were co-educational whereas Municipal Board schools 
were 21-girls schools and 20-boys schools. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Several things can make or mor the efficient functioning of a school but 

=> the leadership behavior, 

=> Organisational climate and 

=> teachers’ morale, appear to be most contributing factors. 

• Schools differ with respect to their organisation al climate. 

• Teachers’ age, teaching experience and size of the school has no relationship with the 
organisational climate. 

• Less qualified teachers help in having open climate as compared to graduate trained 
teachers. 

• Teachers’ morale is very high in open climate schools 

• There is close relationship between leadership behaviour and teachers’ morale. 

• There is higher initiating structure and consideration in open climate schools 

• In the functioning of closed climate schools there is high disengagement high 
hindrance, average intimacy, low esprit, low thrust, high aloofness, high production 
emphasis, low consideration. 

• In an educational set up two types of system exist viz, open climate schools and 
closed climate schools. 
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RANA, J.J. (1991) : A STUDY OF THE FACTORS AFFECTING 
CLIMATE OF THE ELEMENTARY SCHOOLS OF KHEDA 
DISTRICT. PH.D. (DEPARTMENT OF EDUCATION), SARDAR 
PATEL UNIVERSITY, VALLABH VIDYANAGAR (GUJARAT.) 


SAMPLE:- 


50 schools from 10 Talukas of Kheda District formed the sample of the study. 

CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Location of the schools and management of the schools are not the deciding factors 
for school climate. 

• Interpersonal relationship between the headmaster and teachers is the deciding factors 
for open climate. 

• Conditions of work is an important factor which lead to the job satisfaction of 
teachers. 

• The proportion of hindrance, esprit, intimacy, aloofness, production emphasis, thrust 
and consideration decides the types of climate of the schools. 

• The proportion of intimacy, esprit, thrust is more in open climate type schools as 
compared to that of closed climate type schools. 

• The proportion of disengagement, hindrance is move in closed climate type schools. 

DUBEY A.K. (1995) : A STUDY TO EXAMINE THE 

RELATIONSHIP BETWEEN CREATIVITY DEVELOPMENT AND 

PROBLEMS OF SCHEDULED TRIBES (S.T.) CHILDREN IN 

EARLY SCHOOLING. PH.D. (DEPARTMENT OF EDUCATION), 

BANARAS HINDU UNIVERSITY, VARANASI. 


CONCLUSIONS / EDUCATIONAL IMPLICATIONS:- 

• Geographical problems inhibit creativity of scheduled tribes children of early 
schooling at the age of 5+ to 8 years. 

• Primary and nursery schools should be established at every village to minimise the 
effect of geographical problems of pupil’s creativity 
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• Family and school problems inhibits girls creativity of early schooling. 

• Daughters are considered as liabilities whereas sons as assets. 

• Adult education programme for scheduled tribe people should focus on changing the 
attitude of parents accepting girls as assets of the family. 

• Boys and girls education should be given equal attention by the parents and teachers. 

• Scholarship money and other facilities provided by the government should be directly 
invested by the authorities on the needy children and not be given to the parents. 
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